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Review of school

performance
2021/22




Cohort

READING

Whole cohort
Boys

Girls

SEN

PP

WRITING

Whole cohort
Boys

Girls

SEN

PP

MATHS

Whole cohort
Boys

Girls

SEN

PP

EYFS BASELINE
% at ARE
75
60
100

EYFS BASELINE
% at ARE
75
60
100

EYFS BASELINE
% at ARE
81
70
100

SEND 0
0%

EYFS
% at ARE
81
70
100

% at ARE

EYFS
% at ARE
69
50
100

% at ARE

EYFS
% at ARE
81
70
100

% at ARE

FS2 Progress and Attainment 2021-22

PP

KS1

KS1

KS1

0
0%

% EXCEEDING

% EXCEEDING

% EXCEEDING

(Current Y1)

Summer Births 3
19%

CURRENT

% at ARE % EXCEEDING

CURRENT

% at ARE % EXCEEDING

CURRENT

% at ARE % EXCEEDING

Impact

« Good starting points on entry to FS1 along with
stronger outcomes at the end with high
percentages of children achieving GLD

* Number of children at GLD is above national

+ Girls perform significantly better than boys, which
was an issue previously

+ Attainment in Reading and Maths is significantly
above national

Implications for future actions

« Accelerate the progress for all children in all
areas, so that outcomes for good levels of
development is higher than baseline

* Increase % boys achieving GLD

» Accelerate attainment in Writing

» Further support those children monitoring for SEN
with any emerging issues

+ Continue to embed new RWI programme to
increase capabilities in handwriting to improve
writing outcomes




Y1 Progress and Attainment 2021-22

(Current Y2)
Cohort 13 SEND 2 PP 2 Summer Births 7 Impact
15% 15% 54% + Good starting poin.’rs on en’rry To. FST with high
percentages of children achieving GLD
READING EYFS BASELINE EYFS KS1 CURRENT * Children have closed opporfunity gaps in
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING Reading and Wrifing since EYFS
Whole cohort 77 0 38 0 46 8
Boys 100 0 33 0 67 0
Girls 57 0 43 0 29 14
SEN 50 0 0 0 25 0
PP 66 0 0 0 0 0
WRITING EYFS BASELINE EYFS KST CURRENT Implications for future actions
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING * Accelerate the progress for O.” c;hildrgn in G“
areas, so that outcomes are in line with national
iiveleleehieil 8 0 38 0 >4 8 « Ensure the provision for SEN pupils is quality and
Boys 100 0 33 0 50 0 ensures rapid progress is made
Girls 71 0 43 0 57 14 * Increase % pupils achieving GDS
SEN 50 0 0 0 25 0 » Accelerate attainment, particularly in Reading
PP 66 0 0 0 0 0 and Maths . : -
* Increase attainment of boys in Writing and
Maths, and girls in Readin
MATES SR sl = e + Rapidly incrgose o’r’roinmegn’r outcomes for PP
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING children
Whole cohort 92 0 62 0 46 8
Boys 100 0 67 0 33 17
Girls 86 0 57 0 57 0
SEN 100 0 0 0 25 0
PP 66 0 0 0 0 0



Cohort

READING

Whole cohort
Boys (5)

Girls (12)

SEN

PP

WRITING

Whole cohort
Boys

Girls

SEN

PP

MATHS

Whole cohort
Boys

Girls

SEN

PP

17 SEND

EYFS BASELINE

% at ARE % EXCEEDING
58 6
50 17
64 0
0 0
50 50

EYFS BASELINE

% af ARE % EXCEEDING
58 6
50 17
64 6
0 0
50 50

EYFS BASELINE

% at ARE % EXCEEDING
47 6
50 17
45 0
0 0
50 50

Y2 Progress and Attainment 2021-22

(Current Y3)
2 PP 2 Summer Births 7
11% 1% 39%
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
58 6 75 25
67 17 80 40
55 0 73 18
0 0 0 0
50 50 50 50
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
58 6 69 6
67 17 80 20
55 0 64 0
0 0 0 0
50 50 50 50
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
47 6 75 6
50 17 80 20
55 0 73 0
0 0 0 0
50 50 50 50

Impact

Significant progress has been in all subjects,
especially Reading and Maths (44%/61% up to
75%), closing opportunity gaps

Results are above national in all subjects

Amount of children at GDS has maintained or
increased in all subjects, with reading making
good gains

Boys have made excellent progress in all subjects

Implications for future actions

Increase % children working at GDS in all subjects
Ensure the provision for SEN pupils results in
accelerated progress

Ensure girls make same or better progress as
boys, especially in Writing




Cohort

READING

Whole cohort
Boys (11)

Girls (2)

SEN

PP

WRITING

Whole cohort
Boys

Girls

SEN

PP

MATHS

Whole cohort
Boys

Girls

SEN

PP

13 SEND

EYFS BASELINE

% at ARE % EXCEEDING
35 0
18 0
100 0
0 0
33 0

EYFS BASELINE

% af ARE % EXCEEDING
42 0
36 0
67 0
0 0
0 0

EYFS BASELINE

% at ARE % EXCEEDING
64 0
55 0
100 0
0 0
33 0

Y3 Progress and Attainment 2021-22

(Current Y4)
3 PP 3 Summer Births 6
21% 21% 43%
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
64 7 57 21 62 23
55 9 55 18 55 18
100 0 67 33 100 50
0 0 0 0 0 0
33 0 0 0 0 0
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
64 0 7 0 15 0
55 0 9 0 18 0
100 0 0 0 0 0
0 0 0 0 0 0
33 0 0 0 0 0
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
64 7 57 21 69 23
55 9 55 27 64 27
100 0 67 0 100 0
0 0 0 0 0 0
33 0 0 0 0 0

Impact

Excellent progress made in Reading and Maths
(57% to 62/69%)

Good levels of GDS in Maths and Reading

Girls have made good progress in Reading and
Maths

Implications for future actions

Rapidly accelerate the progress for all children in
English, so that outcomes are in line with national
(64% combined)

Rapidly secure levels of attainment closer to
national in Writing, including at GDS

Ensure the provision for SEN pupils results in
accelerated progress across all subjects

Rapidly secure good outcomes for
disadvantaged pupils

Rapidly ensure girls are reaching expectations in
Writing




Cohort

READING

Whole cohort
Boys (5)

Girls (12)

SEN

PP

WRITING

Whole cohort
Boys

Girls

SEN

PP

MATHS

Whole cohort
Boys

Girls

SEN

PP

17 SEND

EYFS BASELINE

% at ARE % EXCEEDING
63 0
40 0
73 0
25 0
20 0

EYFS BASELINE

% af ARE % EXCEEDING
69 0
40 0
82 0
25 0
40 0

EYFS BASELINE

% at ARE % EXCEEDING
63 6
60 20
64 0
50 25
60 20

% at ARE
83
60
91
50
60

% at ARE
75
40
91
25
40

% at ARE
82
60
91
50
60

Y4 Progress and Attainment 2021-22

(Current Y5)
4 PP 5 Summer Births )
24% 29% 29%
EYFS KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
38 63 32 65 29
0 40 0 20 20
55 82 45 83 33
0 50 0 25 0
0 40 0 43 43
EYFS KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
0 50 19 47 29
0 0 0 0 0
0 73 27 67 42
0 0 0 0 0
0 0 0 29 29
EYFS KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
25 56 13 59 6
20 20 0 20 0
27 73 18 75 8
25 25 0 25 0
20 20 0 43 0

Impact

Good progress made in all areas, especially in
Reading

Good progress to GDS secured from baseline to
current aftainment, especially girls

Girls have maintained good progress and
attainment

Attainment has been maintained from KS1

Implications for future actions

Accelerate the progress for all children in Writing
and Maths, so that attainment outcomes are in
line with national

Continue to teach gaps in learning to ensure
outcomes are in line with pre-pandemic abilities
Ensure the provision for SEN pupils results in
accelerated progress

Increase % pupils achieving GDS in Maths
Rapidly secure good outcomes for
disadvantaged pupils

Secure good or better outcomes for boys to be
more in line with girl’s achievements




Cohort

READING

Whole cohort
Boys (9)

Girls (7)

SEN

PP

WRITING

Whole cohort
Boys

Girls

SEN

PP

MATHS

Whole cohort
Boys

Girls

SEN

PP

SEND

EYFS BASELINE

% at ARE

38
22
57
16
0

% EXCEEDING

6
11
0

0

0

EYFS BASELINE

% at ARE

31
22
43
16
0

% EXCEEDING

6
11
0
0
0

EYFS BASELINE

% at ARE

44

56

29
0
0

% EXCEEDING

19

22
14
0

0

% at ARE

63
67
57
16
33

% at ARE

56
67
43
16
33

% at ARE

69
78
57
50
33

)
38%

EYFS

% EXCEEDING % at ARE

EYFS

% EXCEEDING % at ARE

EYFS

% EXCEEDING % at ARE

25
33
14
0
0

25
33
14
0
0

19
22
14
0
0

Y5 Progress and Attainment 2021-22

PP

63
78
43
16
33

69
78
57
16
33

63
89
29
33
67

(Current Y6)
3 Summer Births 10
19% 63%
KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING
25 69 25
33 89 33
14 43 14
0 0 0
0 80 0
KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING
13 56 12
11 67 11
14 43 14
0 0 0
0 60 0
KS1 CURRENT
% EXCEEDING % at ARE % EXCEEDING
25 62 25
33 78 33
14 43 14
0 0 0
0 80 0

Impact

+ Reading and Maths outcomes are in line with
national

» Excellent progress made in Reading and Maths
to make up for pandemic learning losses

« Amount of children at GDS is in line with national
for Reading and Maths

» SEN progress is good within Maths

+ Good outcomes for boys secured in all subjects

Implications for future actions

» Ensure progress in Writing is accelerated to be in
line with national

» Ensure the provision for SEN pupils results in
accelerated progress

* Increase % pupils achieving EXS and GDS in
Writing

* Increase attainment outcomes for girls in all
subjects




Cohort

READING

Whole cohort
Boys (7)

Girls (6)

SEN

PP

WRITING

Whole cohort
Boys (7)

Girls (6)

SEN

PP

MATHS

Whole cohort
Boys (7)

Girls (6)

SEN

PP

SEND

EYFS BASELINE

% at ARE

15
14
17
0
0

% EXCEEDING
8
14
0
0
0

EYFS BASELINE

% at ARE

15
14
17
0
0

% EXCEEDING
8
14
0
0
0

EYFS BASELINE

% at ARE

46
43
50
20
0

% EXCEEDING
23
14
33
0
0

Y6 Progress and Attainment 2021-22

6 PP 2 Summer Births 4
50% 15% 31%
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
85 31 77 31 75 33
86 29 71 29 71 29
83 33 83 33 80 40
60 0 40 0 50 0
0 0 0 0 0 0
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
85 23 77 31 75 33
86 14 71 29 71 29
83 33 83 33 80 40
60 0 40 0 50 0
0 0 0 0 0 0
EYFS KS1 CURRENT
% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING
92 15 85 23 83 25
86 14 86 14 86 14
100 17 83 33 80 40
80 0 60 0 67 0

50 0 0 0 0 0

Impact

+ Excellent progress made in all subjects for both
expected and greater depth from baselines

+ Atftainment at EXS is above national in all
subjects

+ Amount of children at GDS is above national in
all subjects

» SEN progress is good

+ Good levels of attainment in Maths

« Similar levels of attainment made between boys
and girls

* Provision for SEN pupils resulted in accelerated
progress

Implications for future actions

+ Continue to improve attainment for all children in
all areas, so that attainment outcomes are in
higher than national

* Ensure KS2 provision results in accelerated
progress from KS1 to KS2

+ Rapid progress required for disadvantaged pupils




EYFS, Phonics Screening and KS1 SATs Results 2022

Headline Data Summary (2022):

Impact

« Children enter at just below national
expectations and leave EYFS above
national outcomes

+ GLD outcomes remain the same as last
year

« KS1 results are above the national in all
subjects at EXS

+ Reading GDS at KS1 is in line with national

Good Level of Development Phonics Check
EYFS School National Year 1 School National
69% 65.7% 46% 76%
Working at the Expected Working at Greater Depth
Key Stage 1 Standard within the Expected Standard
School National School National
Reading 75% 67.2% 18.8% 18.1%
Writing 68.8% 58% 6.3% 8.1%
Mathematics 68.8% 68% 6.3% 15.2%
RW&mMm 62.5% 53% 6.3% 6%

Implications for future actions

» Number of children passing Phonics
screening in Y1 should be significantly
improved, to maintain previous excellent
levels

* Opportunity gaps in Phonics should be
closed rapidly

« GDS results at KS1 should be improved,
particularly in Writing and Maths to
increase combined




KS2 SATs Results 2022

Working at the Expected

Working at Greater Depth

Average Scaled

Key Stage 2 Standard within the Expected Standard Score
School National School National School National
Reading 83% 74% 17% 27.7% 102 104.8
Writing 75% 69% 33% 12.8%
Mathematics 75% 71% 25% 22.4% 103 103.8
GPS 66% 72% 17% 28.2% 104 105
RW&mMm 66% 59% 17% 7.2%
Sufficient Progress
Key Stage 2 Measure
School National
Reading TBC 0
Writing TBC 0
Mathematics TBC 0

Impact
« School is performing above national

outcomes in all areas for EXS

Writing and Maths are areas of strength

Gaps in learning have been closed to pre-
pandemic levels

Combined figures are above national
Reading and Writing either in line or above
KS1 outcomes, showing good progress across
KS2

Maths and Writing GDS figures improved from
KS1 outcomes

Implications for future actions

Continue to target key individuals to ensure
combined outcomes are strong

Increase level of GDS in Reading

Increase average scaled score to be in line
with national

Ensure Maths curriculum is taught excellently
across KS2 to ensure good progress is
achieved




Developing

Excellence Plan
2022/23




WHOLE SCHOOL ISSUES AND IMPLICATIONS FOR ACTION ARISING FROM OUTCOMES 2021/22:

KS1 - The detailed picture:

Areas for Development

FS2:

» Accelerate the progress for all children in all areas, so that outcomes for good levels of development is higher than baseline
* Increase % boys achieving GLD

* Accelerate attainment in Writing

» Further support those children monitoring for SEN with any emerging issues

+ Continue to embed new RWI programme to increase capabilities in handwriting to improve writing outcomes
Y1:

* Accelerate the progress for all children in all areas, so that outcomes are in line with national

» Ensure the provision for SEN pupils is quality and ensures rapid progress is made

* Increase % pupils achieving GDS

» Accelerate attainment, particularly in Reading and Maths

* Increase aftainment of boys in Writing and Maths, and girls in Reading

* Rapidly increase attainment outcomes for PP children

Y2:

* Increase % children working at GDS in all subjects

» Ensure the provision for SEN pupils results in accelerated progress

» Ensure girls make same or better progress as boys, especially in Writing



WHOLE SCHOOL ISSUES AND IMPLICATIONS FOR ACTION ARISING FROM OUTCOMES 2021/22:

KS2 - The detailed picture:
Y3:
* Rapidly accelerate the progress for all children in English, so that outcomes are in line with national (64% combined)

+ Rapidly secure levels of attainment closer to national in Writing, including at GDS

Ensure the provision for SEN pupils results in accelerated progress across all subjects

* Rapidly secure good outcomes for disadvantaged pupils

* Rapidly ensure girls are reaching expectations in Writing

Y4:

» Accelerate the progress for all children in Writing and Maths, so that aftainment outcomes are in line with national
+ Continue fo teach gaps in learning to ensure outcomes are in line with pre-pandemic abilities

» Ensure the provision for SEN pupils results in accelerated progress

» Increase % pupils achieving GDS in Maths

» Rapidly secure good outcomes for disadvantaged pupils

» Secure good or better outcomes for boys to be more in line with girl’'s achievements

Y5:

» Ensure progress in Writing is accelerated to be in line with national

» Ensure the provision for SEN pupils results in accelerated progress

* Increase % pupils achieving EXS and GDS in Writing

* Increase attainment outcomes for girls in all subjects

Yé:

+ Continue to improve attainment for all children in all areas, so that attainment outcomes are in higher than national
* Ensure KS2 provision results in accelerated progress from KS1 to KS2

* Rapid progress required for disadvantaged pupils



KEY PRIORITY 1: Action Plan 2022/23. Embedding and improving the Teach Simply Model of Teaching and Learning

Improvement Priority 1

Continue to embed a culture of teaching excellence and a common language, whereby staff gain the pedagogical
expertise and knowledge of the science of memory required to drive standards so that all pupils make very good
progress with their learning and ‘know and remember more’.

Success Criteria:

We will know we have engineered success when ...

O All cohorts and groups make at least good progress and gaps are narrowed
O Provision raises standards and teaching and leamning in school is at least 100% good or better, with much excellent practice embedded
O Teaching is responsive to need, takes account of the needs of all groups of learmers and is focused and simple: the ‘DSAT Teach Simply' model is embedded
O Teaching strategies used help children know and remember more, and, as a result, the % pupils who gain mastery across the curriculum is increased
O Teaching strategies used take into consideration the latest research into the science of memory
Objectives Fl‘_:rggn Milestones Time Monitoring and Evaluation
scale
What By When Outcome
whom
Revisit/ Review
Deliver staff training to ensure staff are equipped to build the following Jotters are used effectively to
pontlnue to _ into their daily teaching practice: support generative learning,
improve the HT/ Subject including the use of summarizing
quality of leads Generative learning (KS2).
teaching and ¢ Continue to improve teacher understanding of generative learning Revisit by Children are able to remember
Iearnl_ng, in order to improve pupils’ abilities to know and remember more. end of some key knowledge,
_enabling ¢  Build regular opportunities for pupils to generate learning by term 1 vonitor use o | S | Termy vocabulary and concepts as a
children to know sorting, organising, integrating their learning. jotters (sample | leaders Y ;i?#:;%g the technique of
and remember e Build into daily teaching opportunities for all children to generate Monitor | "for monitoring 9
more, by - their own learning, drawing from long term memories into working termly | including pupil
ensuring pupils . . . _ . . . (through interviews)
o memories prior learning (think it, say it, teach it). Continue to lessons
revisit and embed talk partners as a tool for supporting this. > The quality of teaching and
review learning . : - - , , visits) q g
db ) ¢  Explore summarising strategies, particularly in KS2, using pupil leaming improves across school
an Stgf?gfg“ng jotters/notebooks as a tool for recording this. Teach pupils in KS2 ﬁM;Diw”he | Otﬂlgo"lg- as a result of generative learning
_ _ to summarise key learning following coverage of an area of SHectivensss o 238t | retrieval strategies being
equi ed th . L. . . generatl\.re termly
quipp . learning by organizing their ideas into a summary table: learning deployed.
the pedagogical Questions: Notes: strategies in
knowledge of ” : Xk ) lessons
how to build on ’ R Children know and remember
prior knowledge. Summary: more over time.
Outcomes improve for all year
groups, particularly in the year
¢ Incorporate drawing and mapping into regular teaching practice as groups where gaps have
a tool for generating learning. developed due to lockdown.
Spaced retrieval practice o ]

e DSAT INSET training 31 Oct 2022 to improve teacher Pupils, including vulnerable
understanding of retrieval practice to support pupils to know puoplls and those in the lowest
and remember more, with a particular emphasis on the 20t/o, make rapid prfogress_laqd
Forgetting Curve and implications for teaching and curriculum oulcomes Improve for pupts in

each year groups over time.




strategies (see updated teach simply model: return to

Monitor the

knowledge regularly; improve clarity; make it more relevant — ;I?g},‘;ﬂ,‘;iﬁ,;’; sLT f;g%;gm}
schema, vocabulary, knowledge; make it interactive). End of in teaching. Are
¢ Continue to embed ‘Can you still?’ strategies in every lesson year m&ﬁiﬁ%
(“What did we learn yesterday/ last week/ last month that will forgetting curve?|
help us with our learning today?”)
¢ Long term and medium-term planning continue to revisit areas
of learning in a spaced way in order to optimise retrieval, thus Learningwalk | SLT | Ongoing,
enabling learning to be retrieved from the long-term memory Monitor termiy
and to be built upon. In maths and English, objectives are Oct 22 curriculum
returned to in a meaningful way regularly throughout the year. enpsf’r‘;‘;ga?ed Subject | Termly
The maths ‘starters’ to be reviewed and adapted to consider retrieval leads '
the Forgetting Curve. strategies are
used.
The science of memory (schemas/cognitive theories/theories of
memory)
¢ INSET training 1 Sept to improve teacher understanding of
schemas and theories of memory, to support pupils to know and
remember more.
*» Develop teacher understanding of how to develop ‘preparedness’
in the revisit/review section of lessons, therefore reducing cognitive
overload in working memories of pupils and preparing then to build
on prior knowledge.
¢ Develop teacher understanding of how to create meaningful links
(schema building) when planning lessons.
Teach
) HT/ Subject prutumnem ;efn'gﬂi'ti?‘?ﬁf Subject | 1ermy  |Concepts are included in
Continue to leads The science of memory: schema and the link with misconceptions \wider curriculum | leads/ Y |ourriculum documentation. In
improve the subject planning | SLT pupil interviews, pupils know
quality of ¢ Inlessons, continue to use notebooks/ jotters as a tool for E%ﬁg;;tfhave some of the curriculum concepts
Iee;[?naiﬁgmgn:rl])(ljing recording ic!eas, so that staff are able to sharpen _ been slimmed and have flexibility in their
children to know !.lnderstandlng and correct misconceptions where schemata is Sgp‘;"ﬁjﬂfg;’;‘r:iﬁ" answers to talk about how
and remember incorrectly learned and embedded in long term memory. knowledge learnt is linked to
more, by e  Build into curriculum planning documentation ‘prior learning’, other knowledge in other areas
ensuring so that teachers know what knowledge children should know of the same and different
teachers teach and remember, are checking they know and remember it and curriculum subjects (schema
simply, breaking so they know what incorrect schema (misconceptions) have _ _ building).
down learning been embedded in long term memory. Teach staff to [onttor T+ to Z‘;zlgd sune | the quality of teaching
into small steps, understand how to teach to address misconceptions (subject  [Termly modelling is SLT 2023 improves, with lessons visits
making links with knowledge development). INSET training 31 Oct. (Add new efiective. demonstr:auting teacher
schema and information to address a lack of knowledge; Fill in gaps of understanding of how to identity
building on prior incomplete prior knowledge; Correct misconceptions of and address misconceptions.
knowledge and existing but incorrect prior knowledge).
misconceptions. ¢ Continue to promote ‘concepts’ as an integral part of wider Monitor
curriculum planning documents, therefore enabling pupils to Termly ;ﬁgﬁﬁﬁ:g%

revisit and review concepts over time, building more links

lensure prior




between information learned (schema building) and as a tool
for recovering gaps in learning following lockdown (key
concepts revisited over time: identified important building
blocks).

¢ In the wider curriculum, slim down the number of concepts
returned to, to enable more meaningful links to be created, to
allow them to be returned to often enough, and to enable
children to remember them.

Modelling and narrating thought processes:

Revisit modelling process, including narrating thought processes,
breaking down into steps. Staff training for all adults, including TAs, to
improve their knowledge of how to model for all groups of pupils,
including modelling writing for pupils in KS1 and pupils in KS2 with SEN
need who are at the early writing stage and need to access modelled
writing within their phonic grasp.

Further refine curriculum planning in the wider curriculum:

Ensure all curriculum documentation for wider subjects demonstrates a
step-by-step approach in line with composite (objective) / component
(small steps and building blocks) planning. Curriculum plans for all
wider curriculum subjects to be detailed enough and refined so that
concepts, knowledge, disciplinary knowledge (skills) and vocabulary
are broken down into small steps and sequenced logically, especially
History, PE and Computing. Provide further staff training for subjects
where disciplinary knowledge is a specialism: technical aspects of
music, formal elements of art, second-order concepts in history.

Further articulate component knowledge and progression in the

K82 reading programme, identifying precisely how progress in

reading (content domains) could be tracked and benchmarked
throughout each stage. Focus of English Hub term 1 2022.

[Termly

By the end of
the year

By end June
2023

[knowledge is
identified.
Monitor lesson
visits to ensure
prior leaming is
built upon.

IMonitor
modelling in
lesson visits

IMonitor work
lsamples

Curriculum
planning
monitoring

Subject
leads/
SLT

SLTY
English
lead

Subject
leads/
Curriculum
leads

English
lead

June
2023

Termly

June
2023

June
2023

Children gain more knowledge
over time and knowledge is
increasingly accurate. The %
pupils achieving mastery in the
wider curriculum increases
compared to 2022/2.

Children are able to confidently
practise and apply skills as a
result of clear, simple
modelling.

Teacher subject knowledge

improves as a result of training.

Curriculum documents are

improved and clearly identify
small steps (components).

Pupils in the lowest 20% in
each year groups make
progress and the % pupils
achieving below expected is
reduced in all year groups.

The pace of the KS2 reading
curriculum is tightly articulated
and broken down into steps/
components for each stage. As
a result, pupils gain more
knowledge and achieve well in
reading by the end of KS2.
Gaps in reading attainment for
pupils are narrowed compared
to 2022 %.

Improve the
quality of

Practise

Deliver staff training to ensure staff are equipped to build the following

into their daily teaching practice:




teaching and
learning, enabling
children to know
and remember
more, by
ensuring children
have
opportunities to
practise applying
new knowledge
and skills in a
wide range of
contexts across
the curriculum.

HT/ Subject
leads

Guided practice/ independent practice

Plan for guided practice + independent practice to build fluency.
Ensure all teaching sequences incorporate guided practice
opportunities (whole class being slowly guided through a process
within a lesson or guided practice groups led by an adult) as well
as opportunities for independent practice.

Ensure EYFS vehicles for learning are rich in curriculum linked
opportunities for pupils to practise their new skills independently in
provision following guided practice opportunities, where activities
are modelled by an adult. Link these opportunities in play tightly to
the teaching focus.

Deliberate practice

Introduce Deliberate practice: opportunities to practise identified
smaller steps in order to engineer success and build confidence
with age-appropriate objectives (enabling pupils to keep up).

Recall/ Rehearse as a vehicle for additional practise across the
curriculum:

Recall: see retrieval/ generative strategies outlined above under
‘Revisit/ review)

Rehearse: build into the mathematics further curriculum
opportunities to rehearse maths facts (articulate the maths facts
to be learned at each stage in each year group, share this with
parents, raise the profile of these maths facts on working walls and
assess progress against them regularly, tracking progress).
Continue to embed the use of dictated sentences across the
curriculum as a tool for rehearsing vocabulary, knowledge and
SPAG (freeing working memory from the creative process).
Continue to ensure pupil's practise reading across the wider
curriculum. Monitor the use of and limit the use of turn taking in
reading to allow pupils more opportunities to practise reading aloud
(Avoid, Limit, Use: avoid silent reading, limit turn taking, use
strategies which encourage all children to read aloud).

Debate/ Prove

Continue to embed STEM sentences in maths (including
opportunities to justify and reason, | know this because...)
Further develop the use of debate across school. KS1 pupils
taught to join in a debate in an informal way, KS2 pupils taught to
use the language of debate (| believe that; logical and illogical; in
my opinion) and the rules of debate (listening, turn taking,
courtesy).

Improve opportunities to practise language acquisition in the early
years:

End of year

[Termly

End of term 1

By end of year

Termly

By June 2023

IMonitoring of
lessons in all
lvear groups.

IMonitoring of
lessons in EYFS

Pupil progress
meetings

IMonitoring of
[T+L

Lesson visits:
reading, dictated
lsentences

Lesson visits,
pupil interviews

SLT

SLT

SLT/
SENDCO

SLT

Subject
leaders
SLT

SLT

Al least
termly

Termly

At least
termly

Termly

Mid-year
check; end
of year
evaluation

Outcomes improve for all
pupils as a result of increased
opportunity for pupils to
practise skills.

Pupils need additional support
to keep up with the pace of
curriculum programmes
receive the support they need.

Children know and remember
more as a result of practise
and repeated rehearsal.
Outcomes improve across the
curriculum, particularly in
subjects and year groups with
identified gaps due to lockdown
and identified in 2022
outcomes.

Pupils know and remember
more through well-developed
opportunities to articulate views
and knowledge.

Gaps in language acquisition
and vocabulary are recovered
as a result of a more robust
provision and approach to
debate and STEM sentences.




¢ Continue to develop strong foundations for early reading,
incorporate opportunities within EYFS provision to practise speech
and language acquisition. Early Years practitioners to identify
specific vocabulary/ language to develop weekly in vehicles for
learning and plan for all pupils to practise their developing
language in these vehicles, supported by an adult (guided practice
within the vehicles for learning: planned language acquisition
practise). Plan for a considered approach appropriate to the needs
of individual children as well as staff training for good
implementation. Equip adults with the subject knowledge to
support language acquisition through quality talk:

Commenting: Child, “Look at what [ found!” Adult, “Wow, that is a hairy spider!”
Extending: “Child, “My car was the fast” Adulf, “Yes, your red car was the fastest”.
Recapping: “First we did.. then we._finally we_...”

Implicit corrections: “Child, “I hided the dinosaur in the box.” Adult, “You hid the
dinosaur in the box.”

Imagining: “What might it be like to...”

Pondering or asking open questions: “f wonder why. " or “What could happen
next?”

Explaining: “When it is cold outside, we wear more clothes to keep warm.”
Posing questions: “Maybe there’s a way of .”

Suggest ideas: “We could try...” or “Perhaps...”

Modelling your thinking: “I think I'm going to use the small paint brush so | can
carefully add the eyes.”

Reminding: “Remember when you had this problem before? What did you do to fix
it?”

Make links: “It's just like when you...”

¢ For pupilsin Y2 — Y8, children continue to practise reading widely
through:
- Opportunities to practise reading across the curriculum are
improved, with texts appropriate to reading age and linked to areas
of learning being taught (resource reading material linked to wider
curriculum to allow pupils with SEN to practise reading across the
wider curriculum too)
- Dictated sentences form a daily part of lessons, allowing pupils to
practise their phonic and spelling skills and also language
comprehension. Dictated sentences include those linked to the
wider curriculum to include rich vocabulary content.
- Class library areas are developed so that texts link to subject
areas being taught, books are reading age appropriate and support
pupils to practise both their reading skills as well as retrieve
information taught|

By June 2023

Lesson visits
EYFS

EYFS lead/
SLT

Termly
lesson
visits and
monitoring
to ensure
strategies
are
embedded.

Adults are skilled in early years
and are trained to develop
language acquisition. They use
a range of skilful strategies to
develop language in provision
and as a result gaps in
language acquisition are
reduced compared to entry.

Improve the
quality of
teaching and
learning, enabling
children to know
and remember
more, by

HT/ Subject
leads

Apply

Continue to deliver staff training to ensure staff are equipped to build
the following into their daily teaching practice:

The % pupils achieving expected in maths
across school improves

The % pupils achieving GDS in maths
across school improves.
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ensuring children
have
opportunities to
apply new
knowledge and
skills in a wide
range of contexts
across the
curriculum.

Incorporate opportunities for intelligent practice in maths lessons.

Staff training on strategies for developing intelligent practice
(INSET Oct 2022)

For pupils at risk of falling behind in maths, train teachers to know
how to teach the most efficient method first and allow pupils in
the lowest 20% additional time before moving on to new methods
(focus on maths hub 2022/23).

Continue to ensure children apply their growing knowledge of
writing/ grammar/ spelling to writing across the broader
curriculum. Incorporate writing from the wider curriculum into
moderation of writing opportunities.

By end of year

By end of
WButumn term
this is
lembedded.

End of year

Lesson visits
Book scrutiny

Lesson visits
Book scrutiny

Planning
Iscrutiny/ lesson
visits

Subject
leads/
SLT

Subject
leads/ SLT

SLT

Termiy

Termly

Termiy

The % pupils achieving expected in writing
across school improves

The % pupils achieving GDS in maths
across school improves.

Staff subject knowledge is improved, and
they are able to plan lessons which
incorporate intelligent practice and an
understanding of use of most efficient
methods.




KEY PRIORITY 2 : Assessment Action Plan 2022/23.

Improvement Priority 2

Continue to refine systems for assessment, to include assessment of the wider curriculum.

Success Criteria:

All aspects of the curriculum are assessed

Subjects expects 3 data collection points

L I o

We will know we have engineered success when ...
O  All cohorts and groups make at least good progress and gaps are narrowed
Assessment identifies gaps in component knowledge and leads to action to recover gaps and address misconceptions.

Strategies used for assessment are efficient and mindful of teacher workload

As a result of strong assessment procedures, pupils gain more knowledge over time and teaching is responsive to need
As a result of strong assessment procedures, leaders are aware of strengths and areas to develop in their subject and outcomes are tracked
As a result of strong assessment procedures, receiving teachers know gaps in component knowledge and understand how to build on prior knowledge.

iacti Lead : i itori i
Objectives P Milestones ;’(Lr;lli Monitoring and Evaluation
What EY When Outcome
wnom
To monitor A t Ensure teachers have the NTS data from the ;uplils, infglgggg VU':erabl_z pupils and "15189 in
sessmen . :
progress of ag " |previous year relating to new classes. From Termly oo e e
pupils using th int ti be b d th Distribute p pup Y
ese, Interventions can be based on the data to all Seni groups over time as a result of tracking and
NT.S reSI'JltS, HT information from Shine. staff for new enior | Temly |agsessment in reading and maths.
which will be cJasses leaders/
shared with . o hore head Bottom 20% identified for Shine interventions —
; interventions running
the trust Identify slots in timetables that can be set as appropriate
intervention points to enable the delivery of Shine Termly Data availablo f on shortly aft
- : - - Coordinate ata available for comparison shortly after
interventions in a more efficient manner. timetables of testing to enable next steps to be planned
all staff,
Test pupils (using SATs style conditions) in the considering Good practice can be shared and any whole-
third to last week in term — data inputted in time Termly COre entions Zfii?,lpr;ieds addressed with appropriate CPD
for Pupil Progress meetings. being '
de"vtert?ld with Interventions are adjusted where required.
. . . . equitable
Analysis of NTS data by subject leads to identify iime on b . . ) .

! rogression of the children is obvious from the
areas of strength and for development across Termly timetable t[')t next data point comparison and staff are able
school ensure parity to offer observations on how progress has

been facilitated.
Lower 20% pupils are collated at the end of each Termly Class teachers have a working knowledge of

assessment period to ensure they are targeted in
lessons and interventions and their progress
accounted for.

Tests ready
for collection
by dates
needed and
data inputted
by deadlines

the bottom 20% at any given time and are able
to show how they are accounting for them in
planning and interventions.

Data may be from tests out of their year group
but should still show progression.




To further
tighten
assessment
of the wider
curriculum

Assessment
lead

Curriculum
lead/ subject
leads

HT

Improve assessment of the wider curriculum
to ensure that it:

identifies gaps in component knowledge and
leads to action to recover gaps and address
misconceptions.

e Is not overly burdensome and supports teacher
workload (limit number of data collections, limit
number of components identified for
assessment).

e Informs teaching and next steps in an efficient
way.

e Informs subject leaders about strengths and
areas to develop, including areas needed to
support improved subject knowledge.

¢ Informs receiving teachers about gaps in
component knowledge and helps them to
understand how to build on prior knowledge.

Do this through:

1/ Select the most important substantive knowledge,
concepts and vocabulary for each unit of work in
each wider curriculum subject, choosing
components which are the most ‘powerful’ and
‘sticky’ and will enable pupils to progress as they
move through school. Narrow components down,
not choosing too many components.

2/ Select the most important components of
disciplinary knowledge for each subject area,
choosing knowledge which will enable pupils to
learn the discipline of the subject and progress as
they move through school. Narrow the choice of
components.

3/ Capture the narrowed down knowledge, concepts
and vocabulary (substantive and disciplinary
knowledge) on an A4 visual representation-
designed to be used to support memory strategies

and help children to revisit and revise from.

End of term 1
assessment
systems are in
place for most
wider
curriculum
subjects.

By the end of

fterm 2, all

subjects have
been broken
down into
component
knowledge.

Monitor
assessment
plans for
each subject

Monitor a
sample of
assessments
to ensure
new
approach is
consistent

HT/ SLT

HT/ SLT

End of
term 1
and

term 2

Mid-
year

All cohorts and groups make at
least good progress and gaps are
narrowed

Assessment identifies gaps in
component knowledge and leads to
action to recover gaps and address
misconceptions.

All aspects of the curriculum are
assessed

Strategies used for assessment are
efficient and mindful of teacher
workload

As a result of strong assessment
procedures, pupils gain more
knowledge over time and teaching
is responsive to need

As a result of strong assessment
procedures, leaders are aware of
strengths and areas to develop in
their subject and outcomes are
tracked

As a result of strong assessment
procedures, receiving teachers
know gaps in component
knowledge and understand how to
build on prior knowledge.
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4/ For each curriculum area and year group, select
the most appropriate assessment for learning
opportunities (quizzes, talking to pupils, end of unit
capture points).

5/ Track knowledge identified above on the school’s
data collection system. Limit collection to enable
teachers to identify gaps in knowledge and address
them but also limiting the impact on teacher
workload.

6/ At the end of the year, teachers make a
summative judgement (EXS/WTS) based on
assessments of components knowledge as above,
using standard files to also support judgements.

7/ Receiving teachers have access to assessments
against component knowledge on tracking systems
in order to build on prior knowledge and address
any gaps in knowledge for individual pupils and
cohorts.
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KEY PRIORITY 3 : Educating for equality: equality action plan 2022/24

Improvement Priority 3 To ensure equality objectives thread through the culture, ethos and curriculum of our school: embedding anti-racism
and gender equality in our school.

Success Criteria: We will know we have engineered success when ...

J Leadership at all levels understand their role and contribution to equality

J We have a more accurate self-evaluation as a school of where we are at on the journey towards anti-racism and gender
equality.

J We have identified areas for staff CPD and have a plan in place to develop their understanding of anti-racism and
gender equality.

J Recruitment procedures, policies and procedures are reviewed to allow for unconscious bias and to reduce the
opportunities for bias in relation to anti-racism and gender equality.

Objectives F';;ggn Milestones Time Monitoring and Evaluation
scale What wﬁgm When Outcome
To provide a Leadership and management:
framework e Begin the process of achieving stage one of the
and Educating for Equality Mark. End of |Progress |HI Termly|The school achieves
benchmark of e The Educating for Equality Mark is made known to the  with the Allegiance Award
the school’s children, staff and the wider school community. 2023 |award (stage one Educating
to’\ﬁ ::g?;n HT e An audit is carried out to identify areas to develop year for Equality Award).
anti-racism and improve.
and gender e The school community understand with precision An audit has identified
equality which aspects need to improve. areas of provision and
culture in e There is a shared understanding of the need for procedures which need
school. improving equality for children’s education, well- to change in order to

being, school improvement, social justice and
global citizenship.

Staff CPD:

Staff receive training focused on equality education
and good practice.

Teaching, Learning, Curriculum and Resources:

Curriculum planning and resources are reviewed to
ensure that an anti-racist, gender equal approach
is embedded and has sustainable impact

embed an anti-racist
and gender equal
community.
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To support
senior leaders
o ‘catch the

HT

Leadership training:

e Attend leadership development training for school

vision’ leaders (SLT): embedding anti-racism and gender
to_warc_ls an equality in our school. End of |[Evaluate Termly Senior leaders have
anti-racist and - 6 X2 hours sessions the 2023 impact of improved knowledge of
gender equal - 12/9; 23/11; 11/1; 6/3; 24/5; 2/7 year CPD HT the key areas outlined in
culture in termly training modules.
school. Training includes
e an increased understanding of the role of leaders in This knowledge impacts
embedding an equality culture on daily practices,
e an overview of the research developments in the field policies, procedures,
¢ an understanding of the relevant terms and curriculum.
definitions o
e an understanding of how to plan effective staff CPD Leaders “catch the vision’
¢ understanding the difference between diversifying for an improved culture of
and decolonising the curriculum anti-racism and gender
¢ an understanding of how to critically evaluate equality.
commonly used resources and texts
e practised empathetic listening
e unconscious bias
e the impact of anti-racism and gender equality policies
on mental health and well-being of pupils and staff
and on recruitment.
To embed an
anti-racist and| HT/ SLT|Year 2: DSAT INSET DAY focus for all teachers Endof |Evaluate | remy |A culture of inclusion and
gender equal » . _ the the impacticuricuum justice is built.
approach to Training for all staff to include: 2023/24 ftermly fead
the : - academic Curriculum planning
curriculum. developing racial literacy year

de-biasing classroom practice
developing curriculum provision
dealing with racism in schools

addresses injustices

Staff are equipped to play
their part in the journey
towards an anti-racist
and gender equal school

community




KEY PRIORITY 4 : Behaviour and Attitudes

Improvement Priority

4

they have the skills to face difficulties with confidence

Develop a strong focus on outstanding behaviour and attendance and create a culture where children show

Success Criteria:

We will know we have engineered success when ...

decreased
Pupils take responsibility for their attitude/behaviour

G G606

Pupils conduct throughout the school, at all times of the day, is good or better. ) o
Pupils are supported to develop the necessary life skills to cope with ‘failure’; difficult times; stressful situations
Whole school attendance is 96% or higher, with poor attendance by individuals improved and persistent absenteeism

Objectives Milestones Tim Monitoring and Evaluation
2?;: What By When Outcome
who
m
To ensure the * CPD on behavior management and policy in Sep INSET for all staff to | Sep | CPOMs SLT Ongoi | Behaviouris good,
school policy is ensure a consistent approach and for all staff to feel empowered 21 use and ng with increasing
applied when dealing with behaviour policy levels of record
consistently and | ¢ Regularly monitor learning to ensure productivity is high, quality is of keeping and
fairly and ensure an excellent standard and fluency is developed, with children fracking
a culture of knowing and remembering more. SLT/
respect across * Intfroduce and embed a new reward system linked to Christian Learning | subje Half Children have
the school, with values Aut | walks/ ct termly | increased levels of
improving levels | « Embed the use of behavior monitoring for low-level behaviours ter sgg%y leads responsibility and
of aftendance * Reduce number of incidents on playground by infroducing more m chances to
and punctuality playground equipment and train staff on playground behaviours develop
* Tackle the persistent absence of a small number of pupils, through leadership
effective and regular communication and the use of external qualities
agencies On | Aftenda | g1/ [ Weekly
Key staff: JCB / * Track and promote good attendance across school, working with goi mgrcﬂfori Atten Attendance is
teachers / families to support if needed ng ng danc above 96% and
aftendance e Embed British Values and protected characteristics within spiral e punctuality is
officer planning. What would life be like without them?2 Holocaust, statues office good. PA figures

and slavery etc.

have fallen.

27



KEY PRIORITY 5: Personal Development

Improvement Priority 5

emotional wellbeing and mental health.

To enhance learners’ spiritual, moral, cultural and social understanding through the further development of their character education,

Success Criteria:

@We will know we are successful when ...

Wellbeing is embedded and not just a ‘buzz word’
Qur pupils make a positive contribution in society

®
% Stakeholders speak positively about the opportunities provided
®

All children, no matter what their circumstances, are progressing well personally, socially and emotionally
Opportunities for children developing talents are provided and nurtured in a variety of different vocations

Objectives Milestones Times Monitoring and Evaluation
cale What By When Outcome
whom
To prepare our + Develop and raise the aspirations of all children in school both in their learning and End Visits / Teacher Half Children see
pupils for making a within their aspirations for their future. Continue promoting scholarly attributes. of Church s /SLT termly themselves within
positive contribution | « Promote and encourage increasingly positive and exemplarily attitudes amongst year events society and challenge
in society, through children. Ensure afttitudes towards learning are excellent and children are becoming Planning their thoughts to
developing their increasingly more confident in their own self beliefs and of each other. scrutiny SLT / Termly understand others
understanding and | = Throughout the curriculum and collective worships, healthy friendships and relationships subject
appreciation of are taught explicitly. Aut lead
diversity and + SLT to engage Educating for Equality mark and disseminate CPD for staff. Staff are term Children’s aftitudes and
fundamental British increasingly confident in challenging racism, gender inequality and LGBTQ+ issues. understanding of key
Values and provide | ¢« Review curriculum planning and resources to ensure that an anfi-racist, gender equall issues is increasing
opportunities for approach is embedded and has sustainable impact.
learners beyond the | ¢ Infroduce a fruit only break times as part of encouraging healthy living. Sep Lesson Teacher
academic »  Widen opportunities for children conftribute to their local community and further afield, 21 observation s Ongoing
gaining life experience and developing courageous advocacy.
+ Strengthen links with local services, groups and the church to broaden the children’s
awareness. Ong SLT Termly
Lead staff: JCB / * Involve pupils in some decision making for safeguarding issues. School council fo work oing
MW with DH in sharing ideas for keeping themselves safe, both in school and online, and
conftribute to school’s safeguarding offer.
* Increase breadth of and amount of responsibilities that children hold in school.
Strengthen school council, infroduce and embed play leaders and create a spiritual
council (with NC). Focus school council on enterprise opportunities and volunteering in Spr Learing
the local community. term walks / SLT Ongoing,
» SLT and RE lead to re-design collective worship structure, long-term overview and lessons at least 8
consistency for worship. Research programmes to effectively deliver CW and increase observation termly

amount of pupil involvement (linked to spiritual council)
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Staff tasks towards DEP Implementation

Jenny Birks
- Perform responsibilities as Headteacher
- Act as Team Leader and manage appraisals and performance for Teachers
- Organise and lead INSET days and staff training CPD
- Monitor:
Teaching and learning
Planning and assessment
Targeted support
- Continue to work alongside Trust and Governors to develop roles and to improve the effectives of their monitoring of DEP priorities
- Develop leadership of MW and further develop middle leaders
- Continue to improve communication with parents, including regular opportunities to engage with school
- Lead safeguarding
- Lead Early and Phonics across school and frack children’s progress robustly alongside coaching reading teachers
- Perform responsibilities as Pupil Premium Lead, including monitoring Pupil Premium pupils
- Ensure website is inviting, informative, current and compliant

Megan Williams

- Teach effectively in Y5/6

- Take on responsibilities associated with the Deputy Headteacher role, including appraisals for Teaching Assistants.

- Support JCB with leadership tasks and driving school excellence

- Support JCB in leading Teaching and Learning

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Organise Y6 interventions to enable all pupils have equality of access to the full curriculum. Monitor the impact of this throughout the year.
- Lead Maths, Assessment and PSHE effectively across the school

- Lead Personal Development across the school

- Deputise as Safeguarding Lead when necessary

Emma Sabin

- Teach effectively in Y3/4

- Lead SEND across school

- Lead English effectively across the school

- Lead Geography effectively across the school

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Monitor planning and standards in own subject areq, including coverage of long- term planning.
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Sam Fielding

- Teach effectively in Y1/2, alongside Rachel

- Lead PE, Science and Computing across school

- Work alongside PE coach to raise standards in all classes and ensure high levels of engagement across school
- Monitor planning and standards in own subject areas

- Plan Sport’s day

- Write Sports Premium report

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Ensure strong phonics outcomes are maintained

- Deploy TA effectively and with organisation, to ensure no learning time or opportunities are lost

Rachel Whittaker

- Teach effectively in Y1/2, alongside Sam

- Lead History, Music, Art and DT across school

- Monitor planning and standards in own subject areq, including coverage of long- term planning.
- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Work alongside Maths lead and Maths Specialist to ensure mastery in Maths

- Ensure strong phonics outcomes are maintained

- Deploy TA effectively and with organisation, to ensure no learning time or opportunities are lost

Nicky Chapman

- Teach effectively in FS1/2

- Work alongside TA's to ensure standards are high in EYFS and language acquisition is strong

- Develop outside provision to be as strong as inside, with plenty of learning opportunities for children to apply what they’ve learnt inside
- Lead EYFS

- Ensure good EYFS outcomes are maintained

- Coordinate Assessment including carrying out Reception Baseline assessment procedures

- Engage in CPD and coaching programmes in order to further develop outstanding Teaching and Learning

- Act as team leader for TB



Summary SEF 2021/22

We believe that Laughton All 5zints’ continues to be a good school overall, as a result of the work of the leadership t2am and the impact of the school improvement work undertaken since
the last inspection (July 2018).

We believe since thiz time the school has strengthened good provision in 2ll OFS3TED areas and monitoring by our Trust, DSAT, would support thiz view. A new Headteacher, who came to the
school in September 2021 from another DSAT schoal, has brought about substantial change and significant improvements in all areas. Leaders and staff hawve worked relentlessly 1o improve
zll areas identified by OFSTED s previous visit and the updated framework.

To create o welcoming Christion community where every child is viewed as a special person created and loved by God. Every member of our school community is valued
for who they are and empowered to be the best they can be. We support every child to develop into lifelong learners who are resilient, socially skilled, and successful in
all aspects of their lives.
#  Our school has a strong vision for excellence and believes that every child can be successful within education and school life: this is known and understood by all. We are determined,
through very high expectations of behaviour and attitudes to learning, to ensure 3|l children make excellent prograss and ensure readiness for the next stage of their education.

*  \We aim to do this with the care and nurture we provide, uzing firm foundations of consistency within teaching and l2arning, a high-quality sequentizl curriculum and consistency within
routines and daily life. Because we are a small schoal, our staff know owr children inside and cut and provide for their nesds, both academically and pastorally. Qur wizion is based upan
a belief that ALL children can make excellent progress from their starting points and with the right support will achiewve well.

®*  The school is a Church of England school. The last SIANM: inspection was in March 2019 and judged the school ta be excellent.

*  \We are proud of our history, being the oldest working school in South Yorkzhire. Qur foundations were built in 1612 and school has grown significantly since this time, and continues this
trend. In an old hamlet village opposite the Church, our school lies at the heart of the community, our families and neighbowrs.

*  We are a yglues driven community and place our motto of ‘Be Ready, Be Respectful and Be 3afe, and Let your Light Shine’, at the heart of our Christian and inclusive community.

* e ensure that all staff understand our wvision through our strong focus on learning within all staff development mestings, through the quality of dialogue and challenge within data
meetings, leaders who all work proactively within classrooms alongside teachers and through the Governance of the Trust Governing Body and the Trust central team. We believe our
most waluable resgurce is our staff and invest in their professional development and wellbeing, siming to enzure workload is managesable so that all can be successful in addressing the

variety of needs and challenges within each class.

&  The development of our personal end social development and systems for behoviour, which hove led to o very colm and purposeful environment, where behaviour ond ottitudes of the
vast majority of pupils is excellent. Children ot Loughton lowve their schoo! ond increasingly vaolve their education.
Egriy reading and phonics thravgh the development of W ocross school are resuiting in increasingly improving outcomes for children
Our committed staff; the vast majority of our staff hove remained ot the schoal for mony years and are loyal to the children ond their education
The ongaing development of the curriculum including Maths ond English, and the wider curriculum areas
The promation of good school attendance
The guality of RE and coliective worship to support the school culture ond ethos
The school's pastoral support
Our gpproach to staff development ond commitment to providing the best we can
Leagders are dedicated to the children and the staff, investing significantly in the environment, provision and resources thot the school offer the children

S5 5% 5 5 S 5 5




We are wvery ambitious about what our curriculum can become and made a very positive start in coreating and delivering 2 knovdedge engaged curriculum in September 2021, bazed on
principles of the importance of both knowledge and skillz development and pedagegy that supports the placing of long term memaory. Despite COVID challenges, the school has continued
its developments. Children are engaged fully, and although thers are some gaps linked to the impact of COVID, children know and remember more overall.

All subjects have besn developed across the curriculum areas and are coherently planned and seguenced. Leaders are aware work now needs to be executed regarding azsessments to
develop and strengthen thizs area further.

Simce the schoel's last inspection [Good - July 2018), outcomes hawve maintained being sbove national averages at K52, both in 2019 and in 2022.

Self-evaluation judgements 2021,/22
Cuality of education
Behaviour and attitudes
Fersonal Development
Leadership and Management

{HEH

B. Keyinformation about our school and pupils

Trends over time

2020 2021 Current Quintile- as in ID5R

Mo on Roll Ech 123 113 113 o5
Mat 281 278

%FSME Sch 15% 15% 1% B E
Mat 23% 23%

#SEND support Ech 19.5% 28.1% 25% ol
Mat 12 8% 12 6%

%5END EHCFP Sch 3.3% 11% 9% ol
Mat 1.8% 2. 1%

% EAL Ech 0% 0.85% 0.85% Q5
Mat 21% 21%

% Stability Sch 83% % Approx S5% a3
Mat B1% B82%

Current

Laughton &ll Saints’ i 3 small gized primary schoal with mixed age clazses and & nursery provision. The schoaol converted to acadery status in October 2013, joining with the Diocese of
Sheffield Academies Trust.

The school has a Hesdteacher who has been im post since September 2021 and & Deputy Headteacher who joined the school in September 2022, The Headteacher works in close
partnership with 2 number of other Trust schoals and the executive lezders. The schaol mests statutory requirements for the publication of specified information on its webszits.

There are currently 112 pupils on roll from F31 to Y5, There are 4 mixed-age dasses at Laughton; 1 FS1/FS2, 1¥1/2, 1¥3/4 and 1 ¥5/6. School capacity is full and numbers of pupils remain
consistent. Some cohorts of children are oversubscribed due to appesls within the Local Authority.




#  Children enter the early years on a part-time basis in Nursery, for either a 15 hour or 30 hour offer. Early years education continues into Reception, when children attend full time.

#  The proportion of pupils known to be eligible for support through the pupil premium is below average at approximately 17%. This has been mostly stable over the last three years ranging
from 15-17%.

#  The proportion of pupils who speak English as an additional language is significantly lower than the national average at 0.85% compared to 21% nationally in IDSR.

* The proportion of pupils who have special educational needs and/or disabilities, excluding pupils with an education, health and care plan, is above the national average at 25%. This
number increasas to 38% when including the school’s informal SEN monitoring register. The number of pupils with an EHCP increased significantly during the last academic year to 11
pupils (10.8%) which is significantly above the national average of 2.1%. 5 of these children moved to specialist in September 2022, and another placad with us, leaving the school with 7
in school (5%).

Progress in meeting the previous OFSTED inspection key areas (See Table below)

In both key areas identified (see below) the school has worked tirelessly to bring about improvements and positive change is evident:

#  The Maths curriculum has been fully re-designed and new curriculum plans developed to ensure the curriculum is ambitious, progressive and sequential, developed around a mastery
approach. There are clear plans in place which evidence the progressions of Maths knowledge and skills, and ensure retrieval practise where children back to the right things at the right
time, aiding memory and depth of learning. The Maths lead has engaged with the Mastery Programme for 2 years and is continuing on the Embedding Mastery Programme. School has
invested in White Rose materials and resources to support Maths teaching and learning.

#  Maths outcomes for GDS in 2022 were 25%, above the national average of 22.4%. This shows school is challenging those more able in Maths well.

#  The Headteacher and Attendance Lead work closely on a daily and weekly basis to track attendance and meet with individuals to discuss concerns and offer support. A new attendance
policy was written and agreed by Governors in September 2021, and has been implemented to track attendance more regularly and robustly. School has introduced a new system for
tracking and reporting on attendance and has formed an attendance club with the pastoral lead to work with children on recognising the importance of attendance.

2. OFSTED areas for improvement

OFSTED AREAS FOR DEVELOPMENT

1. Continue to improve the attendance of individual pupils 2. Staff increase opportunities for pupils, espedially the most able, to be further challenged in mathematics.

Improve the guality of teaching and pupils’ achievement, especially in mathematics by ensuring that:

- throughout the school, when staff teach pupils to solve mathematical problems, they do so in a way that is not
confusing to them

- opportunities are provided =o that pupils more freguently use and apply their mathematical learning in other
subjects and in real-life situations

- teachers expact pupils to improve their work in the light of teachers” marking in both mathematics and writing.




3. Owverview of self-evaluation judgements

Dutstanding Good Rl Inadeguate

Cwerall effectiven=sss: the quality and standards of education

Cuality of Education
Behaviour and Attitudes
Personzl Development

Leadership and Management

4. Quality of Education

4.1 Curriculum Intent

Quality of Education: Intent

Curriculum Intent:

Cwr ambition 2t Lavghton All Saints’ € of E Primary School is to provide opportunities for children to develop as independent, confident, successful and life-long learners, with high aspirations
and the learning agility to make a positive contribution to their community and the wider society now and in the future. In gur school, there iz a strong focus on developing children's maoral,
spirituwal, social, cultwral and relational understanding. The building blocks of cur curriculum ensure that children are well equipped with the knowledge, skills and wealth of language to
prepare them for life in moderm Britain, overcoming the contextual barriers to social mobility. Their sense of responsibility as current and future citizens is at the heart of all our teaching
and learming. Children are taught to be respectful of other, to be courageous in their learning and to keep themszelves and others safe.

Laughton All 3zints” provides a3 highly inclusive envircnment where learners anjoy their education. Pupils at all levels are helped to achieve their potential. Al pupils regardless of their
starting points are encouraged to expand their skills and knowledge through rich, broad curriculum opportunities. Qur ambitious curriculum is built around the desire to enable children to
‘know and remember more’ by ensuring that knowledge is built upon systematically allowing greater transference of understanding into the long-term memaory.

Ouwr focus on curriculum development is carsfully sequenced to ensure coverage and progression. It provides pupils with memorable experiences, in addition to diverse and rich
apportunities from which children can learn and develop a range of transferable skills. We are a reflective school and continually strive to improve our tesching and learning in the light of
current research, including rezearch into the science of memaory. Qur teachers focus on teaching simply: revisiting and reviewing, teaching in zmall steps, practising and applying and
assessing regularly. High guality, tiered gquestioning threads throwgh our whaole curriculum. Reading and vocabulary development are the key drivers in our curriculum, as we believe theze
are both vital tools which enable zll children to access 3 broad curriculum and develop the cultural capital nesded to thrive and be successful.

The building blocks of our curriculum ensure that children are well equipped to prepare them for life in modern Britain, overcoming the contextual barriers to socizl mobility. Our children
are provided with the opportunities to develop their communication and language =kills and apply these to a variety of situations. Throusgh the embodiment of gur core values, the curriculum
maotivates and enakbles children to develop as curious and indezpendent learners. They tzke an active role in leading the curriculum, engage in debate and memorable experiences and
explore their further education options and career paths. Pupils are inspired to engage with their learning and be ambitious to achieve academic success.




In English, we seek to inspire children to become fluent, confident readers whose love for literature will thread through into their adult lives. We strive through our language rich curriculum
to empower children to interact with peers and adults in 2 confident, articulate way in order to prepare them for the next stage in their educationzl journey. By developing children's rich
vocabulary, we aim to support gur learners to flourish, create, innovate and achieve in a variety of ways, including the written form.

Cwur high-guality maths curriculum intends to engage all learners to enable them to develop the knowledge and =kills required to succeed in life. Laughton endeavours to encourage a
mastery approach to support learners to become ambitious, resilient and fluent mathematicians. All aspects of maths: flusncy; reazoning and problem solving will be coverad in a spirzl
curriculumn which is designed to embed long-term understanding, throusgh regular revisiting of prior l2arning.

In addition to this, our curriculum ensures that children have a good understanding of how to kesp themselves safe. An understanding of how to stay safe in relaticnships, the community
and anline are key elements to prepare the children for their future. The curriculum promotes good emotional wellbeing, self-esteem and resilience. It develops pupils’ understanding
aof how to look after their physical and mental health and supports children to regulate their emotions. The church, parents and local community are recognized as key partners in their
children’s learning, within the curriculum and the wider school experience.

The curriculum has been designed with the concept of memory in mind. We have incorporated a ‘spiralised’ curriculum where concepts are revisited to facilitate learning being transferred
into the long-term memory. Concepts are consistently revisited and regularly reviewed with retrieval practice (both daily and spaced) being central to our curriculum. Centent and concepts
are revisited and built upon throughout subjects, academic years and year groups. The curriculum has been planned coherently to enable children to become experts in subject dizciplines.

COwur teachers focus on our Teach Simply model, devised togsther with the Trust. Phonics, talk, reading and voczbulary development are the key drivers in our curriculum, as we believe
thess are vital tools which enable all children to access 3 broad curriculum and develop the cultursl capital needed to thrive and be successful.
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4.2 Curriculum Implementation

Ouality of Education: Curriculum Implementation:

Maths Curriculum Implementation:

As autlined in our Maths docurmentstion, to ensure effective delivery of Laughton’s hMaths curriculum intent, the following approaches have been adopted:

#  Across school we use 2 Mastery approach, utilising the White Rose Maths scheme and supplementing resources with MCETM spine documents, providing the opportunity for children
to revisit prior learning. Teachers can then help children to build on this l2arning to help develop long term memary and conceptual understanding.

#  To provide a curriculum which meets the needs of all pupils, learning is scaffolded through a concrete, pictorial and abstract process to ensble pupils to be active participants in lessons.
The cwrriculum has been designed to ensure that concepts are taught in depth to allow all children to secure 3 deep procedural and conceptual understanding.

#  As fluency is the foundation of mathematical understanding, learning is revisited regularly through our spiral curriculum. We use TT Rgckstars and our own Maths Fassports to

supplement discrete maths lessons and to encourags 3 desire in pupils to learn eagerly and take ownership of their individual fluency targets. Both these systems can be scceszed at

home and we encourage parents to engage in this aspect of their child's l=arming.

Laughtan has 2 calculstion policy which embeds 2 consistent whale-schaol approsch to teaching mentzl and written caloulation methods for all four operations.

#  Reasoning iz 3 core aspect of the majority of maths lessons. Laughton operates a s=fe, shame-free cdlassroom culture that emcourages all children to test theories, have a go and evaluate
answears. As such, teacher focus iz on process and effort rather thamn answers.

#  To enhance problem solving capabilities, we provide a varied diet of different problem-solving opportunities for children to access; thereby creating inguisitive, resiliznt learmers with
8 strong mathematical mindset. We ensure that lessons are delivered in 2 coherent manner so learning is built on progressively throush 2ach maths unit taught. We then look to apply
our migths learming through different areas of the curriculum so children know how and why maths is wsed in the gutside world and in the workplace.

# We use Flashback 4 resources daily to ensure the children return to their learning daily, weskly, monthly and termly to ensure knowledgs ‘sticks’ in the |gng term memaory.

#  In our Early Years, we have recently adopted the NumberElocks programme which teaches the very basics of Maths and ‘the oneness of one’. This ensures our children get the very
best start im their Mathematical education.

£

English Curriculum Implementation:
To ensure effective delivery of Laughton All 3aints” English curriculurmn intent, the following approaches have besn adopted:

#  Every teacher is an adwocate for reading, and we strive to inspire children to become ‘hooked on books’ and to become confident and flusnt.

#  Reading and books are at the centre of our whaole curriculurn: reading drives and inspires our topics, visits, cross curricular opportunities and ouwr writing. We uze ‘reading-into-writing”

strategies im everny year group and have carefully sequenced progression scross the genres in our resding and writing curriculem. Jur writing curriculum has besn carefully designed in

line with research, ensuring 2 mastery curriculum, build skills and knowdedge in a coherent way.

Every term, each class studies 3 core text which inspire the topic coverad. We ensurs texts are sge sppropriate and sufficienthy challengins.

#  We combine discreet teaching of reading, including teaching specific comprehension skills, with opportunities for children to practice reading and develop reading fluency and stamina
We hawve a two-weekly oycle for reading involving 2 week of Creative Comprehension and the wse of the Cracking Comprehension scheme. This supports the development of higher
grder zkills and the childran’s ability to apply learning to new texts,

& Al staff are highly trained to deliver our Resd-Write-Inc Phonics programme dzily and the Headteacher leads Early Reading. Phonics lessons are an hour long and incorporates a range
of skills, such as fluency, sccuracy, writing and handwriting. Children who are still learning to crack the phonic code practizse their reading using only decaodable books.

# Teachers plan opportunities for children to develop their confidence when talking, including planning rich opportunities for vocabulary development, drama and debate.

&




The full, broad and balanced curriculum:

#  To enzure all pupils access consistency, progression and coverage of the Nationzl Curriculum, we plan and teach discreet subject units across year groups for each term. This ensures
that, whan teaching mixed aged classes, earning is relevant, inspiring, progressive and builds on pupils’ skills and knowledge. Substantive and disciplinary knowledzs is explicithy
identified and taught within the units, a5 well 25 Tier 2 and Tier 3 vocsbulary. History, Geagraphy, Art, OT, Computing and Science curriculums hawe all been crated and designed by
lezders at Laughton, with RE, FEHE, Music, PE and MFL being tzusht through a range of schemes. This ensures zll subjects taught are high guality, research led and spiral in their
implementation, support opportunities for revisit and spaced retrieval practice and supporting children to build a body of knowledge: leading to children ‘knowing and remembering
mare".

#  Qur curriculum is knowledge-led but zlso promotes mastery of skills. Leamers develop detziled knowledge and skills across the curriculum and, 25 a result, achievement is improving.
Our curriculumn coverage includes age-appropriste teaching of Relationship and 5e2x Education, and in RE we use enguiry-bas=d learning to stimulate debate across a carefully sequenced
prograssion of lessons exploring ‘Understanding Christianity’. Science and technology are key areas of learning that are praomoted throughout each yesr group, as we are keen to ensure
pupils are equippad with the skills they need to prepare them for work in the future. Qur full, broad curriculum offer eguips our children with the knowdedge and cultural capital they
need to succeed in life.

# Teachers have an increasing knowledge of the curriculum areas tzught and use the curriculum documentation effectively to plan at medium and short term level. This ensures an
incressingly progressive curriculum is tawght and also supports worklosd and teacher wellbeing.

CQuality of teaching

Monitoring of planning, book owtcomes and observation in clossrooms show that:

- Subject content is presented in 2 more systematic way and the s=quence of learning is mow secure in the vast majority of leszons.

- Thie lzwel of pitch and challenge is approprizte overall and this is particularly improved for lower attaining pupils.

- Dbjectives are more precisely targeted and broken down into component parts. Children demonstrate a grester understanding of thess as a result.
- Teachers are increasingly precise im their modelling, and in their explanstions and exposition. Exemplary practice iz incressingly evident in K52_

- There is a secure understanding of how to support the majority of children to access the year group curriculum through a range of approaches to differentiation {scaffolding and use of
concrete materials)

- There iz increzsed opportunity for development of reasoning and problem solving. Misconceptions are now addressad in 3 maore timely manner.

Assessment and feedback
Our sppraach to 2ssessment has been significantly improved over the [ast two years. Key elements are outlined below:

#  To enszure pupils achieve well, the school feedbacks regularly both orally and when marking. There is an expectation that pupils will respond to marking and feedback quickly within
lessons, 50 a5 to maxgimise progress and create opportunities for embedded learning. We combine formative assessment with high quality summative assessment, ensuring that children
are well prepared for testing a5 we believe this prepares them for education in later years, including helping them prepsre for success in secondary school.

#  Summative assessment is completed termily and teachers make teacher aszessments based on a wide rangs of evidence, including cutcomes in writing used within moderation meetings,
a termly standardized test (NT3) which has led to increasing accuracy within assessment.

#  Teachers uze question level analysis to plan well for next steps and a range of predise interventions are used as 2 result. Assessment at our school helps pupils to embed knowledge
and us= it fluenthy.

#  Aszessment outcomes are used by teachers and leaders within data meetings to discuss every individuzl child to ensure no child being left behind.




4.3 Curriculum Impact

Quality of Curriculum: Impact

@  Standards significantly improved at KS2 in RWM at expected between 2018 and 2019, with outcomes at the expected standard raising from 42% RWM to 92% RWM. This was

significantly above the national at 64%.
@ In 2022, following a break in statutory assessments, school achieved outcomes above national figures in all subjects, including RWM combined. 66% of KS2 children achieved the

expected standard in RWM, compared to 59% nationally. This reflects good impact of the curriculum.

All Pupils Attainment

) Working at the Expected Standard Working at Greater Depth within the Average Scaled Score
Key Stage 2 Expected Standard
School National School National School National
Reading 836 74% 17% 27.7% 102 104.8
Writing 75% 69% 33% 12.8%
Mathematics 75% 71% 25% 22.4% 103 103.8
GPS 66% 72% 17% 28.2% 104 105
RwWam 66% 59% 17% 7.2%

Impact on current pupils: assessment data and work across the curriculum is of good quality:

- Outcomes in books and other work are now increasingly good overall, evidencing good progress against the curriculum. Pupils are now much prouder of their work. This is a view
evidenced by work sampling and through external validation (Recent reviews by DSAT). There is an increasing range of opportunities to record learning and the outcomes show
increasing accuracy and fluency. Outcomes show higher expectations of children and show achievement in line with the expected standard for the year group. Productivity is high and
work is increasingly well matched to the curriculum. There is evidence of children responding well to the challenges presented. Presentation overall is now mostly good. The learning
in demonstrates a good sequence in learning overall.

- The overwhelming majority of pupils are fully engaged in our curriculum. As well as core subjects, pupils have clearly grown in their knowledge and understanding in Foundation
subjects, particularly History, Geography and Science. This reflects the more careful sequencing of all aspects of the curriculum, with pupils’ understanding being paramount.




5. Behaviour and Attitudes

Behaviour and Attitudes

Bahaviour is good because:

#  The vast majority of pupils display a thirst for knowledge and 2 love of learning with attitudes of learning at = high standard.

#  Pupil's behaviour is good and they are committed to learning: this is evidenced from lesson observations, obzervation of behaviour around school and from Trust termiby visits.

# A small number of children have additional challenges with SEMH needs but these behaviours are managed effectively by class based staf¥, the learning mentor and senior leaders.
Where pupils have significant SEMH ne=d, they are well cared for and treated with dignity and respect. 5t=fT are highly skilled 2nd trained to support tham with their anxisties, and, a5
a result of the care given, they continue to access first guality tesching at zll times and succesd.

#  Pupils increasingly know how to study effectively and are developing stronger evaluative skills and resilisnce.

A positive climate for learning is maintzined through the skilled and consistent behaviour mansgement of staff.

#  The school has 3 robust anti bullying and behaviour policy and children have 3 good understanding of what bullying is and how to deal with it 3z 2 result of high-profile anti bullying
strategies imcluding anti-bullying week. Incidents of bullying, ageresszion, discrimination and derogatory language are not tolerasted and are responded to robustly.

#  The zchool are successfully implemsanting the ligsaw programme to support behaviowrs and attitudes and uses collective worship and the curriculum to develop behaviours in line with
our stromg Christian ethos.

#  Pupils' good conduct and behaviour reflect the school's efforts to promote high standards.

&

#  Pupilz learn to be ‘resdy, respectful and safe’ at all times. They trust adults in school and as 2 result safety and safeguarding is excellent.

#  Behsviour incidents and formal suspensions are monitored termly and reported to Governors. Suspensions are used appropriztely and as part of 2 packaze, with support for pupils on
reintegration to meet the school’s high expectations. This enzures all children fiesl safe and induded in a learning environment which is conducive to achisvement for all.

#  Relztionships between pupils 2nd staff are strong and reflect our positive and respectful culture.

Attendance

#  The vazt majority of children have a very positive approach to school and attend well, with attendance being 93% in 2021-22. Covid sbsences were significant during the previous
vear, with 627 sessions being lost {equivalent to 3135 days] across school during 2021-22.

# Qur attendance remains higher than the nationzl picture of 35.9%.

6. Personal Development

Personal Development

# The school caters very well for pupils’ personal development and mentsal health, and is particularly aware of the impact of the pandemic on many of our children. We provide a tiered

response to mesting the personal development needs of our children, providing increasing guslity provision for all children throush the delivery of our PSHE and RSHE curriculum and

wzllb=ing support =t a high standard for thos= pupils who most need i, including for disadvantaged pupils.

All staff focus on developing children’s charscter, including promoeting resiliznce, confidence, courage and independence within tesching and across the school day.

#  Children are encourzged to participate in active lifestyles and to keep themselves healthy. Sports funding is used well to encourage participstion in sport throughout the school day
and after school. The recent imtroduction of the outdoor playercund eguipment is supporting this and a rangs of extra-curricular activities have been reintroduced across school. School
employs 2 sports coaches — one to work alongside teachers and coach them for their professional development and another for working directly with the children during lunchitimes.

£




#  The school promates equslity, diversity and British values throughout the curriculum and provides mieaningful opportunities to engage with views, beliefz and opinions that may be
different to their own. Our curriculum is increasingly addreszing the different protected characteristics which has increased respect and decreased any incidents of discrimination.
When these ocour, they are dealt with robustly and developmentally. We do this in the following ways:

Democracy: Pupil woice is high on our agenda az & school and children have many opportunities for their voices to be heard. In the Pupil Leadership Group, the pupils are able to
feedback regularly to the Head Boy ar Girl of their houze. In addition, 2ll children have the opportunity to talk to senior staff on a regular bazis and uze these ococasions to share their
views. Democracy is explained in assembly and the childran are encouraged to follow the news in relation to voting, with children given opportunities to debste the issues currently
being addressed. The children vote for their peers to form part of the Pupil Leadership Grouwp.

The Rule of Law: The importance of laws, whether they be those that govern the cass, the school, or the country, are consistently reinforced throusghout regular school days, as well
as when dealing with behaviour and through school sssemblies. Pupils are taught the value and reazons behind 12w enforcement, that they govern and protect us, =nd the
responsibilities that these involve and the consequences that can occur when laws 2re broken. Visits from authorities such 2s the Police; Fire Service; Ambulance staff etc. help to
reinforce this message. In ¥& pupils visit annually the police education programme (Crucial Crew), where such values are reinforced and explzined.

Individual Liberty: Within school, pupils are actively encouraged to make choices, knowing that they are in 2 safe and supportive environment. Az 3 school we educate and provide
boundaries for young pupils to make choices s=fely, through the provision of 3 safe environment and empowering education. Pupils are encouraged to know, understand and exercize
their rights and personal freedoms and are advised how to sxsrcize thess safely, for example through owr E-Safety and PEHE leszons. Pupils are given the freedom to make choices,
wihether through chaice of challengs, how they record their work, or their individuzl participation in our numerous extra-curricular clubs and opportunities.

Mutual Respect: Aszemblies regularly promote ‘respect’, and pupils have been part of discussions related to what this means and how it is shown. Posters around the school promote
respect for others and this is reiterated through our classroom and learming rules, as well 25 our behaviour policy. When a child does something well their achievement is celebrated in
a weekly "Celebration Aszembly’. Part of aur schoal ethos revelves around core values including respect and pupils have been part of discuzzions and assemblies related to what this
mezans and how it is shown. Thase ideas are reiterated through the school and classroom rules, 25 well az our behaviour policy. Additional support is given to individual children to help
develop self-esteem and the concept of respect.

Tolerance of those of Different Faiths and Beliefs:

This is achieved throush enhancing pupils’ understanding of their place in 2 culturally diverse society and by giving them ocpportunities to experience such diversity. We have visits from
laczl clergy as well as church members. We value first hand experiences and as a result we sesk to build tolerance and respect of differant faiths and beliefs through the study of 2
variety of faith buildings. We uze assemblies to explore and understand the similarities betwesn religions. Curriculum topics include l2arning abowt and, most importantly, from other
faiths and misconceptions between religions are addreszad as well as prejudices that have been expressed by the community. Assemblies and discussions involving prejudices and
prejudice-based bullying are regularly held. We follow ‘Understanding Christianity' units to enhance cur teaching.

7. Leadership and Management

Leadership and Management

*  |eaderzhip and mansgement jz strong and have developed an ambitious and inclusive vision for the school. There is 2 small z2nior leadership team and therefore leadership is distributed
and leadership of the curriculum has been strengthened significantly.

®  |eaders ensure that the curriculum iz progressive throughout school and that 2ll pupils have access to a brosd, full curriculumn. They check curriculurm content and cowerage regularly
to ensure knowledge and skills sre built upon as each child journeys through schaool.

®  |eaders hawve due concern for tezchers” worklosds and ensure that appropriate, high quslity teaching resources are available to enable teachers to wark efficiently and srmartly. This
includes using high gusality asseszment tools which wse technology to undertake question level analysis and accurstely 3scertain individual pupil’s lesrning neseds. Leaders prigritize the
well-being 2nd happinsss of staff, executing various strategies to support them further.




There iz & strong focus on developing teachers rather than on simply engaging in performance management: leaders recruit according to l2arning agility and work alomgside staff to
develop teaching. It its drive for excellence, leadership promotes the school’s pedagogy at 2ll times {Teach Simply modal)

There is 3 refusal to accept that children should receive anything less than very good provision. Rigorous self-evaluation at all levels ensures that any weaknesses are rapidly identified,
and prosctive systems and procedures put in place to ensure that achievement is accelerated.

Subject leaders are increasingly knowledgesble of standards in their subject arezs and of strengths and arezs for development.

Comprehensive action planning ensures well informed strategies are put in place to sustain and develop provision.

Leaderzhip is ambitious, tightly focused and resilient: it does not allow complacency to =2t in.

The Acadenny Trust and the Local Governing Body are well informed and are proactive in ensuring standards are raised. They directly contribute to the improving provision. The Trust
provide significant support and challenge and influence the profeszsional development of all staff positively, termly wisits, networking opportunities, through the ECT programme,
professional conferences, subject Hubs, = culture of profezzional generosity and use of Lead Practitioners (Trust approach to S5LEs.)
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IDSR - Reading

Reading

Progress at key stage 2

» There is nothing significant or exceptional to highlight for key stage 2 progress in reading in 2019, therefore no
conclusions can be drawn from this data.

Attainment at key stage 2

o There is nothing significant or exceptional to highlight for key stage 2 attainment of the expected standard (100+)
and high standard (110+) in reading in 2019, therefore no conclusions can be drawn from this data.
» The cohorts for the key stage 2 three-year average reading attainment score in 2019 were small, therefore no

conclusions can be drawn from the data.
Attainment at key stage 1

» There is nothing significant or exceptional to highlight for key stage 1 attainment of the expected standard and
greater depth in reading in 2019, therefore no conclusions can be drawn from this data.

Attainment in phonics

o There is nothing significant or exceptional to highlight for pupils meeting the phonics expected standard (32+) in
Year 1in 2019, therefore no conclusions can be drawn from this data. There were 2 pupil(s) that were screened
in Year 2 in 2019; 1 of those met the expected standard. 43



IDSR — Writing and Maths

Writing

Progress at key stage 2

» Key stage 2 progress in writing (3.3) was significantly above national and in the highest 20% of all schools in
2019, as well as in 2018.

Attainment at key stage 2

« There is nothing significant or exceptional to highlight for key stage 2 attainment of the expected standard (100+)
and greater depth in writing in 2019, therefore no conclusions can be drawn from this data.

Attainment at key stage 1

« There is nothing significant or exceptional to highlight for key stage 1 attainment of the expected standard and
greater depth in writing in 2019, therefore no conclusions can be drawn from this data.

Mathematics

Progress at key stage 2

» There is nothing significant or exceptional to highlight for key stage 2 progress in mathematics in 2019, therefore
no conclusions can be drawn from this data.
» Mathematics progress has improved between 2018 and 2019.

Attainment at key stage 2

+ There is nothing significant or exceptional to highlight for key stage 2 attainment of the expected standard (100+)
and high standard (110+) in mathematics in 2019, therefore no conclusions can be drawn from this data.

» The cohorts for the key stage 2 three-year average mathematics attainment score in 2019 were small, therefore
no conclusions can be drawn from the data.

Attainment at key stage 1

« There is nothing significant or exceptional to highlight for key stage 1 attainment of the expected standard and
greater depth in mathematics in 2019. therefore no conclusions can be drawn from this data.
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