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EYFS Progress and Attainment 2020-21
FS2

Cohort 13 SEND 2 PP 2 Summer Births 7

15% 15% 54%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 77 0 38 0

Boys 100 0 33 0

Girls 57 0 43 0

SEN 50 0 0 0

PP 66 0 0 0

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 92 0 62 0

Boys 100 0 67 0

Girls 86 0 57 0

SEN 100 0 0 0

PP 66 0 0 0

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 85 0 38 0

Boys 100 0 33 0

Girls 71 0 43 0

SEN 50 0 0 0

PP 66 0 0 0

4

Impact
• Good starting points on entry to FS1 with high 

percentages of children achieving GLD

• Starting points in line with or above national

Implications for future actions
• Accelerate the progress for all children in all 

areas, so that outcomes for good levels of 

development is in line with national (72%)

• Ensure the provision for SEN pupils is quality and 

ensures rapid progress is made

• Increase % pupils achieving GLD

• Accelerate attainment particularly in Reading 

and Writing

• Increase amount of children at GDS

• Increase attainment of boys in English, and girls in 

Maths

• Rapidly increase attainment outcomes for PP 

children

EYFS data is same as current. 



Y1 Progress and Attainment 2020-21

Cohort 18 SEND 2 PP 2 Summer Births 7

11% 11% 39%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 58 6 58 6 44 17

Boys (6) 50 17 67 17 67 17

Girls (12) 64 0 55 0 33 17

SEN 0 0 0 0 0 0

PP 50 50 50 50 50 50

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 58 6 58 6 61 6

Boys 50 17 67 17 67 17

Girls 64 6 55 0 58 0

SEN 0 0 0 0 0 0

PP 50 50 50 50 50 50

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 47 6 47 6 61 5

Boys 50 17 50 17 67 17

Girls 45 0 55 0 58 0

SEN 0 0 0 0 0 0

PP 50 50 50 50 50 50

5

Impact
• The % pupils passing the phonics test is well 

above national and has remained above 80% 

for two years

• Good progress made in Writing and Maths

• Amount of children at GDS has maintained or 

increased in all subjects, with reading making 

good gains

• Boys have made expected or better progress

Implications for future actions
• Accelerate the progress for all children in all 

areas, so that outcomes are in line with national 

(64% combined)

• Ensure the provision for SEN pupils results in 

accelerated progress 

• Increase % pupils achieving GDS in Writing and 

Maths

• Accelerate attainment particularly in Reading

• Ensure girls make same or better progress as 

boys, especially in English and in particular 

Reading



Y2 Progress and Attainment 2020-21

Cohort 14 SEND 3 PP 3 Summer Births 6

21% 21% 43%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 35 0 64 7 57 21 57 21

Boys (11) 18 0 55 9 55 18 55 18

Girls (3) 100 0 100 0 67 33 67 33

SEN 0 0 0 0 0 0 0 0

PP 33 0 33 0 0 0 0 0

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 42 0 64 0 7 0 7 0

Boys 36 0 55 0 9 0 9 0

Girls 67 0 100 0 0 0 0 0

SEN 0 0 0 0 0 0 0 0

PP 0 0 33 0 0 0 0 0

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 64 0 64 7 57 21 57 21

Boys 55 0 55 9 55 27 55 27

Girls 100 0 100 0 67 0 67 0

SEN 0 0 0 0 0 0 0 0

PP 33 0 33 0 0 0 0 0

6

Impact
• Excellent progress made in Reading

• Amount of children at GDS has maintained or 

increased in all subjects, with reading making 

good gains

• Boys have made good progress in Reading

Implications for future actions
• Rapidly accelerate the progress for all children in 

all areas, so that outcomes are in line with 

national (64% combined)

• Rapidly secure levels of attainment closer to 

national in Writing, including at GDS

• Ensure the provision for SEN pupils results in 

accelerated progress across all subjects

• Increase % pupils achieving GDS in Writing and 

Maths

• Rapidly secure good outcomes for 

disadvantaged pupils



Y3 Progress and Attainment 2020-21

Cohort 17 SEND 4 PP 5 Summer Births 5

24% 29% 29%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 63 0 83 38 63 32 50 25

Boys (5) 40 0 60 0 40 0 20 20

Girls (12) 73 0 91 55 82 45 67 25

SEN 25 0 50 0 50 0 25 25

PP 20 0 60 0 40 0 20 20

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 69 0 75 0 50 19 44 31

Boys 40 0 40 0 0 0 0 0

Girls 82 0 91 0 73 27 67 42

SEN 25 0 25 0 0 0 0 0

PP 40 0 40 0 0 0 0 0

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 63 6 82 25 56 13 50 6

Boys 60 20 60 20 20 0 40 0

Girls 64 0 91 27 73 18 58 8

SEN 50 25 50 25 25 0 25 0

PP 60 20 60 20 20 0 40 0
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Implications for future actions
• Accelerate the progress for all children in all 

areas, so that attainment outcomes are in line 

with national

• Ensure the provision for SEN pupils results in 

accelerated progress 

• Increase % pupils achieving GDS in Maths

• Rapidly secure good outcomes for 

disadvantaged pupils

• Secure good or better outcomes for boys to be 

more in line with girl’s achievements 

Impact
• Good progress made in Reading, with excellent 

levels of progress for GDS

• Amount of children at GDS has maintained or 

increased in all subjects, with reading and writing 

making good gains

• Good progress to GDS secured from baseline to 

current attainment, for most groups especially 

girls

• Excellent progress made by girls in Writing



Y4 Progress and Attainment 2020-21

Cohort 16 SEND 6 PP 3 Summer Births 10

38% 19% 63%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 38 6 63 25 63 25 63 25

Boys (9) 22 11 67 33 78 33 78 33

Girls (7) 57 0 57 14 43 14 43 14

SEN 16 0 16 0 16 0 0 0

PP 0 0 33 0 33 0 33 0

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 31 6 56 25 69 13 63 13

Boys 22 11 67 33 78 11 78 11

Girls 43 0 43 14 57 14 43 14

SEN 16 0 16 0 16 0 0 0

PP 0 0 33 0 33 0 33 0

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 44 19 69 19 63 25 56 25

Boys 56 22 78 22 89 33 56 33

Girls 29 14 57 14 29 14 43 14

SEN 0 0 50 0 33 0 16 16

PP 0 0 33 0 67 0 33 33
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Impact
• Excellent progress made in all subjects for both 

expected and greater depth

• Amount of children at GDS has increased 

significantly, especially in Reading

• SEN progress is good within Maths

• Good outcomes for boys secured in English

Implications for future actions
• Accelerate the progress for all children in all 

areas, so that attainment outcomes are in line 

with national

• Ensure the provision for SEN pupils results in 

accelerated progress in Writing and Reading

• Increase % pupils achieving GDS in Writing

• Increase attainment outcomes for boys and girls 

in Maths



Y5 Progress and Attainment 2020-21

Cohort 13 SEND 5 PP 2 Summer Births 4

38% 15% 31%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 15 8 85 31 77 31 69 31

Boys (7) 14 14 86 29 71 29 71 29

Girls (6) 17 0 83 33 83 33 67 33

SEN 0 0 60 0 40 0 20 0

PP 0 0 0 0 0 0 0 0

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 15 8 85 23 77 31 69 31

Boys (7) 14 14 86 14 71 29 71 29

Girls (6) 17 0 83 33 83 33 67 33

SEN 0 0 60 0 40 0 20 0

PP 0 0 0 0 0 0 0 0

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 46 23 92 15 85 23 77 23

Boys (7) 43 14 86 14 86 14 86 14

Girls (6) 50 33 100 17 83 33 67 33

SEN 20 0 80 0 60 0 40 0

PP 0 0 50 0 0 0 0 0

9

Implications for future actions
• Continue to improve attainment for all children in 

all areas, so that attainment outcomes are in 

higher than national

• Ensure the provision for SEN pupils results in 

accelerated progress, especially in Maths

• Ensure KS2 provision results in accelerated 

progress from KS1 to KS2

• Girls to make accelerated progress in Math to be 

line or above boys

• Rapid progress required for disadvantaged pupils

Impact
• Excellent progress made in all subjects for both 

expected and greater depth

• Amount of children at GDS has increased 

significantly in Reading and Writing

• SEN progress is good within English

• Good levels of attainment in Maths

• In English, similar levels of attainment made 

between boys and girls



Y6 Progress and Attainment 2020-21

Cohort 17 SEND 4 PP 5 Summer Births 6

24% 29% 35%

READING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 41 17 71 24 82 29 82 41

Boys (7) 43 14 43 14 71 29 71 43

Girls (10) 40 20 90 30 90 30 90 40

SEN 0 0 0 0 25 0 25 0

PP (5) 40 20 60 20 80 20 80 20

WRITING EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 41 18 71 12 82 24 76 29

Boys (7) 43 14 43 14 71 14 57 29

Girls (10) 40 20 90 10 90 30 90 30

SEN 0 0 0 0 25 0 0 0

PP 40 20 60 0 80 20 60 20

MATHS EYFS BASELINE EYFS KS1 CURRENT

% at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING % at ARE % EXCEEDING

Whole cohort 65 29 71 12 82 24 82 29

Boys (7) 57 43 43 14 71 29 71 29

Girls (10) 70 20 90 10 90 20 90 30

SEN 0 0 0 0 25 0 25 0

PP 40 20 60 20 80 20 80 20
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Impact
• Excellent progress made in all subjects for both 

expected and greater depth from starting points

• Amount of children at GDS has increased 

significantly, especially in Reading

• Levels of attainment are good and in line or 

above national

• Good outcomes and progress for 

disadvantaged pupils, particularly in Reading 

and Maths

Implications for future actions
• Ensure the provision for SEN pupils results in 

accelerated progress, especially in Writing

• Ensure KS2 provision results in accelerated 

progress from KS1 to KS2

• Ensure that boys make the same progress and 

high attainment as girls, particularly in Writing

• SEN provision to secure good or better outcomes 

for those children 



FS and Phonics Screening Results 2019
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Impact
• Children enter at just below national 

expectations

• Good progress is made for the 

majority of pupils during FS, with 

particular gains made in Reading

• Number of children passing Phonics 

screening in Y1 is significantly above 

the national, making excellent 

progress

• Results improved significantly over a 

period of time

Implications for future actions
• Ensure the provision for higher 

attainers during FS results in 

accelerated progress across all areas



KS1 SATs Results 2019

12



KS2 SATs Results 2019

13



Developing 
Excellence Plan 

2021/22
14



WHOLE SCHOOL ISSUES AND IMPLICATIONS FOR ACTION ARISING FROM OUTCOMES 2020/21:

KS1 – The detailed picture:

Areas for Development

FS2:

• Accelerate the progress for all children in all areas, so that outcomes for good levels of development is in line with national (72%)

• Ensure the provision for SEN pupils is quality and ensures rapid progress is made

• Increase % pupils achieving GLD

• Accelerate attainment particularly in Reading and Writing

• Increase amount of children at GDS

• Increase attainment of boys in English, and girls in Maths

• Rapidly increase attainment outcomes for PP children

Y1:

• Accelerate the progress for all children in all areas, so that outcomes are in line with national (64% combined)

• Ensure the provision for SEN pupils results in accelerated progress 

• Increase % pupils achieving GDS in Writing and Maths

• Accelerate attainment particularly in Reading

• Ensure girls make same or better progress as boys, especially in English and in particular Reading

Y2:

• Rapidly accelerate the progress for all children in all areas, so that outcomes are in line with national (64% combined)

• Rapidly secure levels of attainment closer to national in Writing, including at GDS

• Ensure the provision for SEN pupils results in accelerated progress across all subjects

• Increase % pupils achieving GDS in Writing and Maths

• Rapidly secure good outcomes for disadvantaged pupils

15



WHOLE SCHOOL ISSUES AND IMPLICATIONS FOR ACTION ARISING FROM OUTCOMES 2020/21:

KS2 – The detailed picture:

Y3:

• Accelerate the progress for all children in all areas, so that attainment outcomes are in line with national

• Ensure the provision for SEN pupils results in accelerated progress 

• Increase % pupils achieving GDS in Maths

• Rapidly secure good outcomes for disadvantaged pupils

• Secure good or better outcomes for boys to be more in line with girl’s achievements 

Y4:

• Accelerate the progress for all children in all areas, so that attainment outcomes are in line with national

• Ensure the provision for SEN pupils results in accelerated progress in Writing and Reading

• Increase % pupils achieving GDS in Writing

• Increase attainment outcomes for boys and girls in Maths

Y5:

• Continue to improve attainment for all children in all areas, so that attainment outcomes are in higher than national

• Ensure the provision for SEN pupils results in accelerated progress, especially in Maths

• Ensure KS2 provision results in accelerated progress from KS1 to KS2

• Girls to make accelerated progress in Math to be line or above boys

• Rapid progress required for disadvantaged pupils

Y6:

• Ensure the provision for SEN pupils results in accelerated progress, especially in Writing

• Ensure KS2 provision results in accelerated progress from KS1 to KS2

• Ensure that boys make the same progress and high attainment as girls, particularly in Writing

• SEN provision to secure good or better outcomes for those children 

16



Emerging Issues (the overview)

Outcomes of self-evaluation activities from 2020 / 2021 (Previous Leadership):

Quality of Education:
•Maths Mastery Readiness training is beginning to focus on the principles.  Further develop reasoning, challenge and the ability to apply skills in maths
throughout school using the mastery approach.
•Spiral curriculum fully embedded across all subjects.  Further develop the progression documents across all foundation subjects to ensure progression 
and challenge for all and breadth.
•Introduce Rosenshine’s Principles, Teach Simply and AfL techniques to ensure high standards across all key stages.  Whole staff programme of CPD in 
line with DSAT training and expectations.
•Effective use of models and scaffolds to be further embedded. 
•Ensure a rigorous approach to reading and prioritise it across all subjects. Focus on reading fluency and stamina and early language acquisition.  
Audit provision and wider curriculum resources for LA readers throughout KS2, across the curriculum.
•Undertake moderation as a staff team and build a profile of ‘Expected’ achievement at each end stage, in each subject.
•Develop the use of vocabulary across school, including that of early language acquisition

Behaviour and Attitudes:
•Further develop Christian community and church links, to ensure pupils see themselves as part of their school community and the wider world. 
•Further develop the answering of big questions so that pupils access higher level reasoning skills. (SIAMS 2018)
•Fully embed Learning Powers.
•Continue to tackle the persistent absence of a small number of pupils, through effective and regular communication. 

Personal Development:
•Embed British Values and protected characteristics within spiral planning.  What would life be like without them?  Holocaust, statues and slavery etc.
•Develop the learning for healthy relationships at an age-appropriate level further down the school – healthy friendships.
•Fully embed Enterprise & monitor roles as a curriculum driver and basis for learning skills throughout school.  Buddy systems, Nurture Group style 
mediation and House System embedded.
•Pupils’ increased involvement in Eucharist & collective worship, including monthly complete responsibility.
•Strengthen School Council, P4C, Circle Time with HLTA support. 

Leadership and Management:
•Review school vision with pupils with a simplified version.
•Use of CPD diaries as records of CPD.
•Staff member to complete NPQML project. 
•Develop subject leader teams to involve all staff in whole school improvement and to utilise TA skills. 
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Additional Emerging Issues (the overview)

Outcomes of self-evaluation activities from Autumn Term 21 (current leadership):

Quality of Education:
• Engage with updated training with RWI Phonics for the synthetic and systematic teaching of phonics and reading for all pupils assessed as not yet cracking the 

phonic code to ensure a tight, consistent and expert approach is taken to teaching phonics. Engage with the programme lead to further improve, including 
improving pace.

• Introduce and embed the Teach Simply model, providing high-quality CPD for each strand within it and haing a focus on metacognition and children knowing 
and remembering more.

• Introduce a structured reading comprehension programme for all those off the RWI phonic programme
• Introduce a reading cycle for the discreet teaching of reading for KS2, and ensure all aspects of reading are being taught (e.g. fluency, comprehension, 

speaking and listening)
• Introduce and embed a structured spelling programme for Y2-Y6, taught in class during the day, with TAs differentiating the programme for year groups
• Modelling training to be delivered to ensure all teachers show an excellence in modelling learning using a variety of strategies.
• Staff to observe practise outside of Laughton so that challenge and pitch can be improved in some classes, and staff to engage with up to date initiatives and 

be supported by others (link to leadership target)

Behaviour and Attitudes:
• Ensure that all staff work together on promoting excellence in every day, including through smartness of uniform, calm environments and children trying their best 
• Introduce and embed a clear, consistent behavior policy that all staff are trained on and promotes shame free and courageous classrooms
• Instill a culture of excellence and pride throughout school (every day in every way) including having decluttered, welcoming and inspiring learning environments
• Introduce and embed use of CPOMs across school for all staff and pupils, creating a robust system to record and track safeguarding, behaviour and discriminatory behaviours
• Further develop the House system and introduce Heads of Houses to incorporate a democracy system in to school, prompting aspiration and responsibility
• Update attendance policy to ensure it is tight and track attendance robustly. Tackle the persistent absence of a small number of pupils.

Personal Development:
• Ensure school and Church links are rebuilt and traditional Church routines are supported by school. Work closely with key members of the Church to enrich the children’s 

development and spiritual opportunities. 
• Introduce a structured programme for the teaching of PSHE to ensure new expectations are being met and a consistent approach is taken by all.

Leadership and Management:
• Middle leaders to be supported in writing action plans for their subject responsibilities to ensure a clear focus on the excellence of teaching and learning
• Leadership to seek out opportunities for staff to observe excellent practice in other settings, and support staff in engaging with the wider trust team
• Tight, consistent systems for school life are introduced and followed by all to ensure calm, purposeful and safe learning experiences for children

18



Improvement Priority 1 Create a culture of teaching excellence and a common language, whereby staff gain the pedagogical expertise required to drive
standards so that all pupils make very good progress with their learning and ‘know and remember more’.

Success Criteria: We will know we are successful when …
 All cohorts and groups make at least good progress 
 Provision raises standards and teaching and learning in school is at least 100% good or better, with much excellent practice embedded
 Teaching is responsive to need, takes account of the needs of all groups of learners and is focused and simple: the ‘DSAT Teach Simply’ model is embedded

 Teaching strategies used help children know and remember more, and, as a result, the % pupils who gain mastery across the curriculum is increased 

KEY PRIORITY 1: - The Teach Simply Model of Teaching and Learning

(Quality of Education)

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

Improve the quality of 
teaching and 

learning, enabling 
children to know and 
remember more, by 
ensuring pupils revisit 
and review learning.

Lead person: JCB / 
subject leads

Revisit/ Review

Deliver staff training to ensure staff are equipped to build the following into their daily 
teaching practice: 

Generative learning
• INSET training 1 Sept to improve teacher understanding of generative learning in order 
to improve pupils’ abilities to know and remember more. 
• Build regular opportunities for pupils to generate learning by sorting, organising, 
integrating their learning. 
• Build into daily teaching opportunities for all children to generate their own learning, 
drawing from long term memories into working memories prior learning (think it, say it, 
teach it). Continue to embed talk partners as a tool for supporting this.
• Explore summarising strategies, particularly in KS2, using pupil jotters/notebooks as a 
tool for recording this. Teach pupils to summarise key learning following coverage of an 
area of learning by organizing their ideas into a summary table: 

• Incorporate drawing and mapping into regular teaching practice as a tool for 
generating learning.

End 
of 

year

Monitor 

use of 

jotters 

(sample 

for 

monitoring 

including 

pupil 

interviews)

Monitor 

the 

effectiven

ess of 

generativ

e learning 

strategies 

in lessons

Subject 
leaders

SLT

Termly

Ongoing-
at least 
termly

Jotters are used 
effectively to support 
generative learning, 
including the use of 
summarizing (KS2)

Children are able to 
remember some key 

concepts as a result of  
summarising

The quality of teaching 
and learning improves 

across school as a result 
of generative learning / 

retrieval strategies 
being deployed.Questions:

?

Notes:

Xxxx

Summary:

19



20

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

Spaced retrieval practice
• INSET training 1 Sept to improve teacher understanding of retrieval practice to support 
pupils to know and remember more. 
• ‘Can you still?’ strategies embedded in every classroom (“What did we learn 
yesterday/ last week/ last month that will help us with our learning today?”)
• Long term and medium-term planning revisits areas of learning in a spaced way in 
order to optimise retrieval, with objectives spaced rather than ‘chunked’ over the year, 
thus enabling learning to be retrieved from the long-term memory and to be built upon. 
In Maths and English, objectives are returned to in a meaningful way regularly 
throughout the year. In the wider curriculum, concepts are returned to over time, to build 
understanding and create links (schema building). Reading materials in class library 
areas allow pupils to read about prior learning, therefore revisiting, reviewing and 
building on their knowledge over time.
• Plan for spaced repetition (ie, study, recall, recall, recall, recall - rather than study, 
study, study, study, recall). Support children to learn and remember more by ensuring 
teaching builds on what children already know and recalls this in a spaced timetable 
over time (planned repetition), therefore guarding against cognitive overload and 
enabling ‘sticky’ knowledge, where new knowledge is linked to old knowledge.

The science of memory (schemas/cognitive theories/theories of memory)
•INSET training 1 Sept to improve teacher understanding of schemas and theories of 
memory, to support pupils to know and remember more. 
•Develop teacher understanding of how to develop ‘preparedness’ in the revisit/review 
section of lessons, therefore reducing cognitive overload in working memories of pupils 
and preparing then to build on prior knowledge.
•Develop teacher understanding of how to create meaningful links (schema building) 
when planning lessons. 
•In revisit/ review sections of lessons, use notebooks/ jotters as a tool for recording ideas, 
so that staff are able to sharpen understanding and correct misconceptions where 
schemata is incorrectly learned and embedded in long term memory.
•Ensure that ‘concepts’ form an integral part of wider curriculum planning documents, 
therefore enabling pupils to revisit and review concepts over time, building more links 
between information learned (schema building) and as a tool for recovering gaps in 
learning following lockdown (key concepts revisited over time: identified important 
building blocks)
•Ensure staff understand how to plan sequences of lessons which do not overload 
working memory, particularly for pupils in the lowest 20%.

End 
of 

year

Oct 
21

End 
of 

year

Sep 
21

Aut
term

Oct 
21

Monitor the 
effectiveness of 

retrieval 
practice in 
teaching. 

Monitor long 
term 

planning/curric
ulum planning 

to ensure 
spaced retrieval 

strategies are 
used. Monitor: 

1/ spaced 
retrieval in 
place in 

documentation 
and practice

2/ planning and 
delivery uses 

the study, 
recall, recall, 
recall, recall 

strategy.

Monitor lessons 
for 

‘preparedness’

Monitor 
curriculum 

documentation 
to ensure 

concepts are 
included.

SLT

Subje
ct 

leads

SLT

SLT / 
subje

ct 
leads

Ongoing, 
at least 
termly

Termly

Termly

By end of 
Aut 1

Children know and 
remember more over 

time. 

Outcomes improve for 
all year groups, 

particularly in the year 
groups where gaps 

have developed due 
to lockdown. 

Pupils, including 
vulnerable pupils and 

those in the lowest 20%. 
Make rapid progress 

and outcomes improve 
for pupils in each year 

groups over time.

The quality of teaching 
improves, with lessons 

demonstrating teacher 
understanding of how 
to identity and address 

misconceptions.

Concepts are included 
in curriculum 

documentation.
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

Improve the quality of 
teaching and 

learning, enabling 
children to know and 
remember more, by 

ensuring teachers 
teach simply, 

breaking down 
learning into small 

steps.

Lead person: JCB / 
subject leads

Teach
Modelling and narrating thought processes: Revisit modelling process, including 
narrating thought processes, breaking down into steps. Staff training for all adults, 
including TAs, to improve their knowledge of how to model for all groups of pupils, 
including modelling writing for pupils in KS1 and pupils in KS2 with SEN need who are at 
the early writing stage and need to access modelled writing within their phonic grasp.

Small steps of learning (S Planning): Break teaching down into small steps (components/ 
small step planning/ ‘s’ planning):
-Build ‘S’ planning maths documents (DSAT Maths Hub) into regular practice within 
classrooms, supporting teacher subject knowledge to break objectives down into small 
steps. Staff training.
-Training to support staff to break steps into small parts in the planning of a writing 
sequence (planning backwards). Create ‘s’ plans for writing genres for each year group 
with staff in training, as a method for improving staff subject knowledge (Basic structure: 
Introduce, read and respond to the model text; Analyse the text content (fiction) and 
analyse the text structure and organization (non-fiction); Analyse the text structure and 
language (fiction) and analyse the text purpose and language (non-fiction); Plan to 
write (talk for writing); Write (including talk for writing); Improve, edit and share the 
writing. 
-Ensure all curriculum documentation for wider subjects demonstrates a step-by-step 
approach in line with composite (objective) / component (small steps and building 
blocks) planning. Curriculum plans for all wider curriculum subjects to be detailed 
enough and refined so that concepts, knowledge, disciplinary knowledge (skills) and 
vocabulary are broken down into small steps and sequenced logically.
-CPD for staff to develop expertise in using productive questioning (Cold calling; Say it 
again better; Think pair share; Whole class response; Probing questioning - ask 3 or 4 
questions rather than 1, checking for understanding, adding challenge, starting simple 
and building complexity (scaffolded questioning); That’s interesting, what makes you say 
that? Why? Are you sure? Is there another explanation? Is that always true or just in this 
example? 
-In order to deepen understanding of complex ideas, teach what something is by 
showing what it isn’t. Build into curriculum planning meaningful examples of where 
society has been impacted when a protected characteristic or British Value have been 
taken away (eg protected characteristic ‘faith and religion’, holocaust). 
•Additional training for staff and support staff on the use of scaffolds (Rosenshine p 22/ 
75) in order to support the lowest 20% pupils to access teaching and make progress. 

Autu
mn 

term

Ong
oing

Ong
oing

By 
the 
end 
of 

the 
year
Autu
mn 

term

Autu
mn 

term

Monitor T+L to 
ensure 

modelling is 
effective.

Monitor T+L to 
ensure small 

step planning is 
embedded.

Monitor all 
curriculum 

documents by 
the end of the 
year to check 
KSV planning is 
not so broad as 

to allow 
teachers to be 
precise about 
content to be 

delivered. 

Monitor T+L to 
ensure 

questioning 
techniques are 

used 
effectively.

Monitor work 
samples

Subje
ct 

leads
/ SLT

Subje
ct 

leads
/ SLT

Subje
ct 

leads

SLT

SLT

Termly

At least 
termly

June 
2022

At least 
termly

Termly

Children are able to 

confidently practise and 

apply skills as a result of 

clear, simple modelling. 

S plans are used to inform 

planning and break 

learning down into small 

steps. Teacher subject 

knowledge improves as a 

result of the training.

Curriculum documents are 

improved and clearly 

identify small steps 

(components). 

Teaching and learning 

improve as a result of high-

quality questioning. Pupils 

have to ‘think’ more, which 

results in improved 

outcomes over the year.

Complex concepts are 

clearly understood by 

pupils. School exemplars/ 

standard files evidence 

increased coverage of 

protected characteristics 

and British values.

Pupils in the lowest 20% in 

each year groups make 

progress and the % pupils 

achieving below expected 

is reduced in all year 

groups.
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

Improve the quality of 
teaching and 

learning, enabling 
children to know and 
remember more, by 

ensuring children 
have opportunities to 
practise applying new 
knowledge and skills 
in a wide range of 
contexts across the 

curriculum. 

Lead person: JCB / 
subject leads

Practise

Deliver staff training to ensure staff are equipped to build the following into their daily 
teaching practice: 

Guided practice
• Plan for guided practice + independent practice to build fluency. Ensure all teaching 
sequences incorporate guided practice opportunities (whole class being slowly guided 
through a process within a lesson or guided practice groups led by an adult) as well as 
opportunities for independent practice. 
• Ensure EYFS vehicles for learning are rich in curriculum-linked opportunities for pupils to 
practise their new skills independently in provision following guided practice 
opportunities, where activities are modelled by an adult. Link these opportunities in play 
tightly to the teaching focus.

Generative learning (as Revisit/ Review objective)
• INSET training 1 Sept to improve teacher understanding of generative learning in order 
to improve pupils’ abilities to know and remember more. 
• Build regular opportunities for pupils to generate learning by sorting, organising, 
integrating their learning. 
• Build into daily teaching opportunities for all children to generate their own learning, 
drawing from long term memories into working memories prior learning (think it, say it, 
teach it). Continue to embed talk partners as a tool for supporting this.
• Explore summarising strategies, particularly in KS2, using pupil jotters/notebooks as a 
tool for recording this. Teach pupils to summarise key learning following coverage of an 
area of learning by organizing their ideas into a summary table:

•Incorporate drawing and mapping into regular teaching practice as a tool for 
generating learning.

End 
of 

year

Sept 
21

By 
end 
of 

year

Monitoring of 
lessons in all 
year groups. 

Monitoring of 
lessons in EYFS

Monitoring of 
T+L

SLT

SLT

SLT

At least 
termly

At least 
termly

Outcomes improve for all 

pupils as a result of 

increased opportunity for 

pupils to practise skills

Children know and 

remember more as a result 

of generative learning 

strategies being used. 

Outcomes improve across 

the curriculum, particularly 

in subjects and year 

groups with identified gaps 

due to lockdown.

Questions:

?

Notes:

Xxxx

Summary:
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

Improve opportunities to practise reading in a wide variety of contexts and across the broad 
curriculum
•To develop strong foundations for early reading, incorporate opportunities within EYFS provision to 
practise speech and language acquisition. Early Years practitioners to identify specific vocabulary/ 
language to develop weekly in vehicles for learning and plan for all pupils to practise their 
developing language in these vehicles, supported by an adult (guided practice within the vehicles 
for learning: planned language acquisition practise). Plan for a considered approach appropriate 
to the needs of individual children as well as staff training for good implementation. Equip adults 
with the subject knowledge to support language acquisition through quality talk: 

Commenting: Child, “Look at what I found!” Adult, “Wow, that is a hairy spider!”

Extending: “Child, “My car was the fast.”  Adult, “Yes, your red car was the fastest”.

Recapping: “First we did…then we…finally we…”

Implicit corrections: “Child, “I hided the dinosaur in the box.” Adult, “You hid the dinosaur in the box.”

Imagining: “What might it be like to…”

Pondering or asking open questions: “I wonder why..” or “What could happen next?”

Explaining: “When it is cold outside, we wear more clothes to keep warm.”

Posing questions: “Maybe there’s a way of...”

Suggest ideas: “We could try…” or “Perhaps…”

Modelling your thinking: “I think I’m going to use the small paint brush so I can carefully add the eyes.”

Reminding: “Remember when you had this problem before? What did you do to fix it?”

Make links: “It’s just like when you…”

•For early readers/children still cracking the phonic code, ensure that children practise reading in 
the following ways:
- Books taken home for children to practise their reading skills are decodable with phonemes linked 
to those learned
- A quality book is taken home for an adult to read to early readers so that language acquisition is 
developed 
-Children have opportunities at school and home to re-read texts read aloud
-Every phonics lesson includes opportunities for pupils to decode and encode

•For pupils in Y2 – Y6, children continue to practise reading widely through:
- Reading lessons give all children opportunity to read aloud (silent reading kept to a minimum)
- Opportunities to practise reading across the curriculum are improved, with texts appropriate to 
reading age and linked to areas of learning being taught (resource reading material linked to 
wider curriculum to allow pupils with SEN to practise reading across the wider curriculum too)
- Dictated sentences form a daily part of lessons, allowing pupils to practise their phonic and

By 
Oct 
21

By 
Oct 
2021

Lesson visits in 
EYFS

Phonic lesson 
visits/ reading 
lesson visits/ 
reading with 

children

SLT/ 
EYFS 
lead

Englis
h 

lead/ 
SLT

Every 
half 
term

Every 
half 
term

Gaps in language 

acquisition are recovered 

as a result of a more robust 

provision and approach to 

language acquisition in 

early years.

Reading outcomes 

improve for all year groups 

over the year, in particular 

where there are gaps 

identified due to 

lockdown.
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

spelling skills and also language comprehension. Dictated sentences include those linked 
to the wider curriculum to include rich vocabulary content.
-Class library areas are developed so that texts link to subject areas being taught, books 
are reading age appropriate and support pupils to practise both their reading skills as 
well as retrieve information taught.

Improve opportunities to practise writing in a wide variety of contexts and across the 
broad curriculum
• A greater focus is applied to the quality of writing opportunities across the broad 
curriculum, enabling pupils to practise their writing skills and writing at length in all subject 
areas. 
• Children have planned opportunities to write dictated sentences across the broad 
curriculum, therefore allowing them opportunity to practise their developing grammar, 
vocabulary and spelling skills.
• Children edit and improve writing across the wider curriculum, so that writing is at the 
same high standard in all subjects.

Incorporate ‘concepts’ into all wider curriculum subject planning
• Key concepts identified for all wider curriculum areas
• Key concepts built into wider curriculum planning
• Complex and abstract ideas are taught through repeated encounters with meaningful 
examples: ensure our curriculum allows pupils to be taught a key event/ story/ idea 
through key concepts to enable them to access it and build understanding over time
• Build schema through repeated encounters with the concepts over time
• Allow for gaps following lockdown to be filled by returning to key concepts over time

Oct 
21

Ong
oing 

–
emb
edd
ed 

over 
the 
year

By 
end 
of 

Aut
term

Learning walk

Lesson visits
Work scrutiny

Lesson visits
Curriculum 
planning 

monitoring

Englis
h 

lead

SLT

SLT

Termly

Termly

Termly

Children read widely 

across the breadth of the 

curriculum.

Improved outcomes in 

English all year groups

Gaps are recovered 

Outcomes improve over 

the year
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

Improve the quality of 
teaching and 

learning, enabling 
children to know and 
remember more, by 

ensuring children 
have opportunities to 
apply new knowledge 

and skills in a wide 
range of contexts 

across the curriculum. 

Lead person: JCB / 
subject leads

Apply

Deliver staff training to ensure staff are equipped to build the following into their daily 
teaching practice: 

• Incorporate opportunities for intelligent practice in maths lessons. Staff training on 
strategies for developing intelligent practice.
• Incorporate opportunities for pupils to apply their knowledge of mathematical facts, 
strategies and methods using goal free problems, therefore allowing pupils more time to 
‘think’ deeply and process learning.
• Ensure children apply their growing knowledge of writing/ grammar/ spelling to writing 
across the broader curriculum. Incorporate writing from the wider curriculum into 
moderation of writing opportunities. 
• Staff training to understand how to schema build, incorporating the principles of 
‘compare, contrast, categorise to build schema’. Planning to make links (schema build) 
with other areas of learning, therefore enabling children to know and remember more. 

By 
end 
of 

year

Emb
edd
ed 
by 

end 
of 

Aut
term
End 
of 

year

Lesson visits
Book scrutiny

Lesson visits
Book scrutiny

Planning 
scrutiny/ lesson 

visits

Subje
ct 

leads
/ SLT

Subje
ct 

leads
/ SLT

SLT

Termly

Termly

Termly

The % pupils achieving 

expected in maths across 

school improves

The % pupils achieving 

GDS in maths across school 

improves.

The % pupils achieving 

expected in writing across 

school improves

The % pupils achieving 

GDS in maths across school 

improves.

Staff subject knowledge is 

improved, and they are 

able to plan lessons which 

build on schema.

Improve the quality of 
teaching, learning 
and assessment, 

enabling children to 
know and remember 

more, by ensuring 
staff expertly assess

pupil knowledge and 
skills across the 

curriculum in order to 
understand precisely 
gaps in learning and 

plan provision to meet 
the needs of all pupils.

Lead person: JCB / 
subject leads 

Assess

Deliver staff training to ensure staff are equipped to build the following into their daily 
teaching practice: 

• Improve the quality of formative assessment by embedding the use of notebooks/ 
jotters into daily lessons. Jotters/ notebooks to be used as a scholarly approach to 
learning, enabling pupils to make notes and summarise, with notes not marked to allow 
pupils freedom and ownership and to develop their confidence. Notes and summaries 
provide opportunities for staff to assess any misconceptions identified (including 
incorrect misconceptions in schemata).
• Improve the quality and accuracy of summative assessment in writing. Standardisation
across the trust introduced, with writing exemplars built up over time and regular 
opportunities built into the school calendar for staff to collaborate trust wide and 
moderate writing assessments. 
• NTS tests continue to be used and embedded, with a consistent approach to access 
arrangements. SHINE interventions are used effectively to plan activities to address any 
gaps in learnings for individuals. 

Emb
edd
ed 
by 

end 
of 

Aut
term 

By 
Dec 
2021

Ong
oing

Lesson visits, 
pupil interviews  

and book 
scrutiny

Pupil progress 
meetings/ 

moderation 
events

Pupil progress 
meetings

Subje
ct 

leads 
and 
SLT

Asses
smen

t 
lead/ 

SLT

Termly

Termly

Notebooks/ jotters are 

embedded. Children grow 

in confidence and 

scholarship. Teacher 

formative assessment 

improves and they are 

able to identify 

misconceptions for 

individual pupils.

Assessments are 

increasingly accurate
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Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
who

m

When Outcome

• Pupils with gaps in language acquisition/ language comprehension are tracked across 
schools and assessed to ensure progress is being made. 
• The quality of questioning is developed in teaching. Staff training with a focus on the 
types of questioning (Rosenshine p28): 
- Cold calling
- Say it again better
- Think pair share
- Whole class response
- Probing questioning - ask 3 or 4 questions rather than 1, checking for understanding, 
adding challenge, starting simple and building complexity (scaffolded questioning):
- That’s interesting, what makes you say that?
- Why? Are you sure? Is there another explanation?
- Is that always true or just in this example?
- Does anyone agree with that? Why?
- Does anyone disagree? What would you say instead?

• Staff training - metacognition. Begin to improve pupils’ ability to think about their own 
thinking and learning by increasing staff awareness of strategies used to develop this (to 
include some of the following: self-questioning, reflection, awareness of strengths and 
weaknesses, awareness of learning styles, mnemonic aids, thinking aloud, writing down/ 
summarising how they achieved something in jotters). 

Ong
oing

By 
the 
end 
of 

the 
year

By 
the 
end 
of 

the 
year

Data tracking 
monitoring/ 

pupil progress

Lesson visits

Lesson visits

EYFS 
lead/ 

SLT

SLT

SLT

Half 
termly

Termly

Termly

Gaps in language 

acquisition narrow over the 

year for pupils 

Quality of teaching and 

learning improves as a 

result of training 

Pupils begin to develop a 

stronger awareness of how 

they learn and this begins 

to impact of individual 

pupil progress. Staff are 

more confident to talk 

about how they develop 

metacognitive skills. 



Improvement Priority 2 Create a culture of teaching and learning excellence, whereby excellence becomes the norm, to drive standards within the school 
community so that children are proud of their school and their achievements

Success Criteria: We will know we are successful when …
 Classrooms and public school areas show a commitment to excellence through the high standards and quality work
 Children articulate their learning well, beginning to show pride and determination in their learning, and can critique others respectfully to develop each other
 A sense of community transcends beyond school and includes the Church, neighbours and other schools
 Standards are continuing to improve across school, including in the Early Years

KEY PRIORITY 2: An Ethic of Excellence

Quality of Education

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

Create a culture of 
teaching and learning 
excellence, whereby 
excellence becomes 

the norm, to drive 
standards within the 
school community so 

that children are 
proud of their school 

and their 
achievements

Lead staff: JCB / 
Whole staff team

• Undertake a programme of training to the whole school staff regarding high 
expectations and standards, ensuring a shared vision and commitment to excellence
• Ensure all displays sing with the children’s learning and work is celebrated and 
promoted throughout school – make work public
• Develop conditions throughout school to ensure beautiful learning is produced and 
shown to the children
•Ensure that all planning shows consideration to learning that matters to the children –
give purpose and a goal to achieve
• Ensure learning environments are uncluttered, welcoming and inspiring – inducive to 
quality learning
• Resources should be high-quality
• Build portfolios across the year with examples of excellence across areas of work and 
share these with staff and children, continue to build these
• Build a ‘culture of critique’ with the children. Agree rules and formats with staff to 
ensure dignity and language. 
• Ensure that children have plenty of opportunities to draft and re-draft their work, 
improving each time with critique
• Ensure regular opportunities throughout the year is made for public presentations of 
learning
• Involve parents regularly by inviting in for events, lessons, communicating and 
celebrating with Dojo
• Teachers to regularly share their current reading material and celebrate their findings 
within set meeting time
• Ensure the website promotes and celebrates the pride and quality of achievements 
from children

Aut
term

Sep 
21

Aut
term

Sep 
21

By 
end 
of 

year

Spr
term

Learning 
walk

Planning 
scrutiny

Portfolios

Book 
scrutiny

Website 
audit

SLT / 
subject 
leads

Subject 
leads

SLT

SLT / 
subject 
leads

SLT

Ongoing

Termly

Termly

Half-
termly

By end of 
year

Children are proud of 
their learning and it is 
publically celebrated 
at every opportunity

High-quality portfolios 
of excellent work and 
beginning to be built 

up

Standards of learning 
continue to improve 

and are high
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Improvement Priority 3 Develop a strong focus on attendance and punctuality and create a culture where children show they have the skills to face difficulties 
with confidence

Success Criteria: We will know we are successful when …
 Pupils conduct throughout the school, at all times of the day, is good or better.
 Pupils are supported to develop the necessary life skills to cope with ‘failure’; difficult times; stressful situations
 Whole school attendance is 96% or higher, with poor attendance by individuals improved and persistent absenteeism decreased
 Pupils take responsibility for their attitude/behaviour

KEY PRIORITY 3: Behaviour and Attitudes

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

To ensure the school 
policy is applied 

consistently and fairly 
and ensure a culture 
of respect across the 

school, with improving 
levels of attendance 

and punctuality

Key staff: JCB / 
teachers / 

attendance officer

• Ensure the uniform policy is adhered to by all, with children who are smart and ready 
for the learning
• Introduce and embed a consistent behavior policy across school, with a focus on 
public praise and private sanctions
•Introduce and embed use of CPOMs across school for all staff and pupils, creating a 
robust system to record and track safeguarding, behaviour and discriminatory 
behaviours
• Introduce Heads of Houses to incorporate a democracy system in to school, prompting 
aspiration and responsibility
• Regularly monitor learning to ensure productivity is high, quality is of an excellent 
standard and fluency is developed, with children knowing and remembering more.
• Fully embed Learning Powers across school.
• Tackle the persistent absence of a small number of pupils, through effective and 
regular communication and the use of external agencies
• Track and promote good attendance across school, working with families to support if 
needed
• Ensure all children throughout school understand E-Safety at an appropriate level.
• Embed Conflict Resolution throughout school.
• Embed British Values and protected characteristics within spiral planning.  What would 
life be like without them?  Holocaust, statues and slavery etc.

Sep 
21

Aut
term

Ong
oing

CPOMs use 

and policy

Learning 

walks / 

book 

scrutiny

Attendanc

e 

monitoring

SLT

SLT / 
subject 
leads

SLT / 
Attend
ance 
officer 

Ongoing

Half 
termly

Weekly

Behaviour is good, with 
increasing levels of 

record keeping and 
tracking

Children have 
increased levels of 
responsibility and 

chances to develop 
leadership qualities

Attendance is above 
96% and punctuality is 
good. PA figures have 

fallen.

28



Improvement Priority 4 To enhance learners’ spiritual, moral, cultural and social understanding through the further development of their character education, 
emotional wellbeing and mental health.

Success Criteria: We will know we are successful when …
 All children, no matter what their circumstances, are progressing well personally, socially and emotionally
 Opportunities for children developing talents are provided and nurtured in a variety of different vocations
 Stakeholders speak positively about the opportunities provided
 Wellbeing is embedded and not just a ‘buzz word’
 Our pupils make a positive contribution in society

KEY PRIORITY 4: Personal Development

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

To prepare our pupils 
for making a positive 

contribution in society, 
through developing 
their understanding 
and appreciation of 

diversity and 
fundamental British 
Values and provide 

opportunities for 
learners beyond the 

academic 

Lead staff: JCB / 
whole staff team

• Further develop community and church links, to ensure pupils see themselves as part of 
their school community and the wider world. 
• Further develop the answering of big questions so that pupils access higher level 
reasoning skills. (SIAMS 2018)
• Embed British Values and protected characteristics within spiral planning.  What would 
life be like without them?  Holocaust, statues and slavery etc.
• Develop the learning for healthy relationships at an age-appropriate level further 
down the school – healthy friendships.
• Revisit the steps to conflict resolution and embed its use in school
• Further develop British Values/ Equality Act protected characteristics across school –
what would life be like without each one?
• Revisit the Learning Powers to ensure that all pupils are articulate and specific when 
discussing their learning. Embed a ‘Can’t do it yet’ / Can we still? / Can you clarify? 
culture.
• Ensure that all learning projects/visits have a clear purpose and outcome. 
• Pupils’ increased involvement in Eucharist & collective worship, including monthly 
complete responsibility.
• Strengthen School Council, P4C, Circle Time with HLTA support. 
• Improve the sense of pride amongst children and increase their levels of responsibility
• Pupils’ increased participation in community, collective events i.e. family walks, charity. 
• Increase the amount of child participation in volunteering, eg church cleaning. 
• Develop success criteria, evaluation and independence at KS1.
• Develop independence at EYFS, including through outdoor environment.
• Increase amount of participation in musical lessons and drama lessons 
• Compete in the CILIP’s Shadowing Poetry scheme nationally

End 
of 

year

Aut
term

Sep 
21

Ong
oing

Spr
term

Visits / 

Church 

events

Planning 

scrutiny

Lesson 

observation

Learning 

walks / 

lessons 

observation

Teacher

s / SLT

SLT / 

subject 

lead

Teacher

s

SLT

SLT

Half 
termly

Termly

Ongoing

Termly

Ongoing, 
at least 
termly

Children see 
themselves within 

society and challenge 
their thoughts to 

understand others

Learning Powers are 
established and impact 

positively on the 
learning made by 

children
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Improvement Priority 5 To further develop the school’s approach to sustainable leadership, including the development of middle leaders; identify talented and 
potential leaders, providing opportunities and professional development to ensure the school has an intrinsic leadership resource.

Success Criteria: We will know we are successful when …
 Teachers receive focused and highly effective professional development. Improvements in the teaching of the curriculum are 

consistently made.
 Highly effective and meaningful engagement takes place with leaders and staff at all levels and that issues are identified. 
 Staff consistently report high levels of support for well-being issues and feel supported in their development

KEY PRIORITY 5: Leadership and Management

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

To develop the role of 
ALL leaders in 

monitoring curriculum 
provision and 

outcomes

Lead staff: JCB / 
subject leads

• New Headteacher to settle in to the school, conducting a range of deep dives and 
continuing the school improvement journey
• New Head to begin NPQH
• School staff’s mental health and well-being is maintained as a priority and promoted
• New SENCo to be established and supported in the role – source an experienced 
SENCo to support with role and train the new person
• Assistant Head to engage with Trust as a potential LPD to provide support for other 
schools
• Review school vision with pupils with a simplified version.
• Introduce use of CPD diaries as records of CPD.
• ES to complete NPQML project. 
• Develop subject leader teams to involve all staff in whole school improvement and to 
utilise TA skills. 
• Middle leaders to be supported in writing quality action plans, focused on driving 
standards in teaching and learning
• Subject leaders to create standard files in the subject, evidencing where key curriculum 
documents have been taught and learned
• Rigorous monitoring calendar in place, linked to SIP priorities; with prompt and incisive 
feedback given
• SLT regularly evaluate the impact of initiatives and drive the school improvement 
priorities
• Termly pupil progress meetings continue to take place and are fully focused on 
identifying children not making progress; teachers held to account for low progress
• Subject Leaders use their release time to monitor learning and teaching in their subject,
providing feedback to staff

Sep 

21

Aut

term

End 

of 

year

Aut

term

Sep 

21

Aut

term

End 

of 

year

Monitoring 

proformas

LPD support

School 

vision

Action 

plans

Standard 

files

Pupil 

Progress 

evidence

JCB

CL / An

JS

JCB / 
subject 
leads

SLT

SLT / 
teacher

Ongoing

Termly

Sum term

Termly

Ongoing, 
half 

termly

Termly

New leadership know 
the school and is clear 
about its improvement 

priorities

Staff feel supported 
and nurtured within 

their professional lives

Middle leaders are 
increasingly more 

confident in talking 
about their subject, 
with progress and 
impact evident

Pupils are making good 
or better progress 

across school
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Improvement Priority 6 To ensure ALL children make accelerated progress towards a good level of development at the end of the early years, through an 
ambitious curriculum and quality first teaching.

Success Criteria: We will know we are successful when …
 Proportion of children with good level of development (GLD) moves closer to national
 Writing attainment improves
 Disadvantaged children make progress that is at least equal to their non-equivalent peers, with the majority making better progress.
 Identified individuals make accelerated progress

KEY PRIORITY 6: Quality of Education in Early Years

Objectives Milestones Times
cale

Monitoring and Evaluation

What By 
whom

When Outcome

To ensure quality first 
teaching for ALL, 

within an ambitious 
curriculum, focused 
on improving early 
reading skills and 

purposeful language 
acquisition

Key staff: JCB / NC

• Develop independence in FS1 and FS2.
• Ensure that all non-SEND pupils are leaving Class 1, able to read words and simple 
sentences. 
• Ensure all reading books are in line with phonic learning and knowledge, with books 
taken home for children to practise their reading skills, decodable with phonemes linked 
to those learned
•A quality book is taken home for an adult to read to early readers so that language 
acquisition is developed 
•Children have opportunities at school and home to re-read texts read aloud
•Every phonics lesson includes opportunities for pupils to decode and encode
• Planned opportunities for language acquisition, especially in F1, where learning is not 
left to chance
• Ensure environments are rich with language with carefully planned resources
• Ensure we are providing parents with enough information about their child’s 
development and how they can support at home.
• Develop learning environments which excite and encourage a love of learning 
through exploration
• TA involvement – Learning intentions are to be made explicit.  (Development Matters 
statements.) Baseline assessment and steps to expected/exceeding understood by all 
staff so they know how to ensure learning intention challenges.
• Develop outdoor environment with alternative resources to indoor and opportunities to 
use resources in different ways, driven by the learning intention. 
• Ensure disadvantaged pupils benefit from a rich learning environment and adult 
interaction to close the gaps in learning & across subjects rapidly.
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at least 
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acquisition are 
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structured
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children reaching the 
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Maths Action Plan 2021/22
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English Action Plan 2021/22
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Staff tasks towards DEP Implementation
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Jenny Birks
- Perform responsibilities as Headteacher

- Act as Team Leader and manage appraisals and performance for all staff 

- Organise and lead INSET days and staff training CPD

- Monitor:

Teaching and learning

Planning and assessment

Targeted support

- Work alongside Governors to develop roles and to improve the effectives of their monitoring of DEP priorities

- Continue to work with the school’s partners (DSAT), including creating stronger links with Emmanuel Junior Academy

- Develop leadership of JS and middle leaders

- Improve communication with parents, including writing regular newsletters

- Lead safeguarding

- Plan and deliver further parent workshops in line with DEP

- Perform responsibilities as Pupil Premium Lead, including monitoring Pupil Premium pupils

- Ensure website is inviting, informative, current and compliant

Jess Stowell
- Teach effectively in Y5/6

- Take on responsibilities associated with the Assistant Headteacher role.

- Support JCB with leadership tasks and driving school culture

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Organise Y6 interventions to enable all pupils have equality of access to the full curriculum. Monitor the impact of this throughout the year.

- Lead Maths effectively across the school

- Lead Assessment across the school

- Deputise as Safeguarding Lead when necessary

- Update your class page on the website regularly 

Emma Sabin
- Teach effectively in Y3/4

- Lead SEND across school

- Lead English effectively across the school

- Lead Geography effectively across the school

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning
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- Monitor planning and standards in own subject area, including coverage of long- term planning.

- Update your class page on the website regularly

Zoe O’Connor
- Teach effectively in Y1/2, alongside Rachel

- Lead PE across school

- Work alongside PE coach to raise standards

- Lead Science across school

- Engage in being Pupil Premium Lead and driving standards for vulnerable pupils

- Monitor planning and standards in own subject area

- Monitor LTP in PE

- Plan Sport’s day

- Write Sports Premium report

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Continue with the role of Designated teacher for LAC

- Update your class page on the website regularly

- Ensure strong phonics outcomes are maintained

Rachel Whittaker
- Teach effectively in Y1/2, alongside Zoe

- Lead History, Music, Art and DT across school

- Monitor planning and standards in own subject area, including coverage of long- term planning.

- Engage in CPD and coaching in order to further develop outstanding Teaching and Learning

- Work alongside Maths lead and Maths Specialist to ensure mastery in Maths

- Update your class page on the website regularly

- Ensure strong phonics outcomes are maintained

Nicki Chapman
- Teach effectively in FS1/2

- Work alongside TA’s to ensure standards are high in EYFS

- Lead EYFS

- Ensure good EYFS outcomes are maintained

- Coordinate Assessment including implementing new Reception Baseline assessment procedures

- Engage in CPD and coaching programmes in order to further develop outstanding Teaching and Learning

- Act as team leader for TB



Summary SEF 2020-21
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Sports Premium Report 2021/22
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Pupil Premium action plan 2021/22
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